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Chapter 1 
nfTRODUCTION 
Chapter 1 
IMPORTANCE OF THE SWDY 
An influential book, Latin American Church Growth, has brought 
to light one of the most acute problems in missions today. It reported 
that there are about seventy-five thousand men who serve as pastors in 
Latin America, but only fifteen thousand of them have ever had any 
.Bible training. This problem is magnified by the rapid increase in 
church growth. 
At the present rate of growth, approximately five thousand 
new congregations are formed in Latin America each year. If 
all the students in the 360 existing theological training 
institutions were to become pastors after graduation, there 
still would be an insufficient supply of pastors for the new 1 
congregations alone, to say nothing of those already existing. 
Other areas of the world reflect similar shortages of qualified 
ministers. 
Only three countries in the world, Japan, Korea, and 
Taiwan, seem to have anything like an adequate number of 
trained pastors. In other countries Christian congregations 
outnumber pastors two zO one, three to one, four to one, and 
sometimes even higher. 
Grim statistics show that the supply of trained ministers is inadequate 
for the number of vacant posts. Herbert Kane related some revealing 
statiStics. The Baptists in Mexico are accumulating a deficit of fif-
teen pastors a year. In Uganda, one pastor is responsible for two 
lwilliam R. Read, Victor M. Monterroso, and Harmon A. Johnson, 
Latin American Church Growth (Grand Rapids: William B. Eerdmans Publishing 
Co., 1969), p. 326. 
2J. Herbert Kane, "Yihy We Are Here," Theological Education~ 
Extension, ed. Ralph D. Winter (South Pasadena: William Carey Library, 
1969), P• 265. . 
3 
thousand scattered Christians. In India, rural churches are visited every 
one to three months.3 
Everywhere the church is growing, and the need remains the same. 
Trained pastors are needed to teach the people. Christian D'Epinay, 
after doing research for the Department of Missionary Studies, concluded 
about Chile what ·is being said about Indonesia, and Congo, and South 
Vietnam, and countries throughout the world. He said he was delighted 
by the fervour and dynamism he saw, but "the Christian educational 
4 programme for their pastors should be developed." 
This mass of church leaders, tragically deficient in Biblical 
and theological training present some serious problems, of which Ralph 
Winter stated the most alarming. 
Without a critical retooling of oUr theological education, 
church growth may in many areas wander into Mormon-type heresies 
instead of producing a Biblically-based evangelic~lism. In some 
places this is already happening before our eyes. 
Over two centuries ago John Mott declared that the greatest 
weakness of the missionary movement was failure to produce well-trained 
leaders for the national churches. 6 Many years have elapsed since then 
and the problem is still with the church, only in an enlarged form. 
National churches are still without adequately trained leadership. 
In his address to the 1968 Wheaton Workshop delegates, Herbert 
Kane forcefully told the purpose or their gathering. He said: 
3Ibid. 
4Christian Lalive d'Epinay, "The Training of Pastors and Theo-
logical Education, the Case of Chile," International Review of Missions, 
LVI (April, 1967), 185. 
5Ralph D. Winter, "New,,_:\tlinds Blowing.," Church Growth Bulletin, 
Volumes I-V, ed. Donald A. McGavran (South Pasadena: William carey 
Library, 1969), p. 242. 
~e, op. cit., p.?65. 
We are summoned here today by the urgency of the times and 
by the frustrations of our own ·fruitfulness in the preaching 
of the gospel. We have brought into existence thousands of 
congreg1ttions large and sm.!l.ll, but they are like sheep· without 
a shepherd; and as such they are exposed to the 'grievous 
wolves' that lie in wait to devour them. They have life in 
~hrist, but they hardly know their rigtt hand from their left 
when it comes to spiritual things. It is not enough to sow 
the seed. It is not enough to reap a harvest. We must raise 
up a strong, well-trained indigenous church that will be 
rooted ~nd _ grounded in faith and love that is in Christ Jesus 
our Lo~. Other things being equal, a church is no_ stronger 
than its_lettdership. . .. 
The time has come for us to take seriously our ott repeated 
commitment to the building up of self-supporting, self-governing 
and self-propagating churches in Africa, Asia, and Latin America. 
The quickest way, the surest way, indeed the only way, to do this 
is to provide adequate training for church leaders!' This, I 
believe, is the most strategic phase of missionary work in our 
dAy. 7 -:. . 
4 
Realizing the problem, missionaries· and national church leaders 
are concerned_ to discover new means and methods of training leadership. 
Aware of the serious deficiencies in present leadership development 
programs, they look for another alternative. In the last few years many 
differing groups have gathered to discuss such an alternative known as 
"Theological Education by Extension." 
The importance of this study is threefold·. F~st, theological 
training is a. universal problem. Secondly • and perhaps ,most 1mportant, 
theological training or the lack of it has become a critical, and possibly 
crippling problem overseas. Finally, a solution ba.s been suggested and 
it must be examined. 
STATEMENT OF PURPOSE 
The purpose of this research was to examine some aspects ot 
Theological Educa. tion by Extension. The procedure used was first to 
7Ibid., p. 267. 
5 
examine the philosophy and basic principles of Extension Education. Next 
an examination of the techniques of Theological Education by Extension, 
precisely the Extension Center and programmed textbooks, was made. The 
third step was to examine how Extension Education is being applied in 
two Christian and Missionary Alliance fields - Colombia and Indonesia. 
LIMITATIONS OF THE STUDY 
The areas researched were only the aspects of Theological 
Education by Extension which answered the following three basic questions: 
(1) What is Theological Education by Extension? (2) How does it work? 
(3) How is it actually applied on the mission field? 
That Theological Education by Extension is a realistic alter-
native to the dilemma facing the leadership crises on the mission field 
should-be clearly seen. ~inal eval~tion of Extension Education will 
have to be left to future writers, since conclusive reports are not 
available. 
SOURCES 
The information for this paper has been gathe:red from (1) published 
books and manuals, especially Theological Education :£l Extension edited by 
Ralph Winter; (2) periodicals and society publications; and (3) a tape 
and letters from Alliance missionaries on fields where Extension Education 
is currently being used or started. Since the subject is relatively new, 
resources are minimal and restricted mostly to small denominational 
publications and conference reports, which are difficult to obtain. 
6 
BACKGROUND OF THE S TO'DY 
Briefly, Theological Education by Extension is an attempt to take 
the Seminary to the students. The birth of this idea occured in 1962 in 
Guatemala, a small Latin American country. Soon it spread to other Latin 
American countries, principally Colombia, Bolivia, and Brazil, and now, 
within a decade, it has drawn the attention of theological educators 
world-wide. 
In 1962, the Presbyterian church took an inventory of their 
seminary in Guatemala City. They discovered the alarming fact that in 
twenty-five years they had only prepared ten ministers who were actively 
serving in their denomination. In 1962, only five or six students were 
enrolled, and yet they had two hundred growing churches. This indicated 
8 that something was severly wrong. 
A special trio of creative missionaries deeply burdened for 
training of the ministry set to work. These missionaries, Ralph Winter, 
James Emery, and Ross Kinsler, Peter Wagner labeled "God's educational 
pioneers. TOgether the three cross-fertilized each other's ideas and 
set themselves to come up with some answer to their churches': ordination 
gap."9 
They studied several possibilities - scholarships, changing the 
academic year, correspondence courses, and night schools, but none fitted 
their particular problems. They realized that the seminary was in the 
city and most of the churches were rural. It was evident that the leaderQ 
8Ralph R. Covell and c. Peter Wagner, !!:!_ Extension Seminary Primer 
(South Pasadena: William Carey Library, 1971); p. 71. 
9Ibid., P• 72. 
1 
they wanted to train would not come to the city, so they concluded that 
part of the answer meant moving the seminary to the region where the 
churches were located. 
A.tter considerable debate among Guatemalan church leaders, the 
decision was made to sell the city campus and locate in San Felipe where 
the cluster of churches was. However, because the structure was the same, 
the problem of no students remained. 
A radical change in structure was proposed. The church leaders 
could not adjust to long periods of residence. 
From this sprang the idea of the decentralized seminar.y. 
If the leaders couldn't come to· the seminary, the seminary 
could be broken up into pieces with a piece placed within 
easy reach of each interested church leader.~O 
Although central residence was not required, it was important that students 
ever,ywhere receive the same theological training. Ralph Winter wanted 
the training to be first-class, so it could prepare men for Presbyterian 
ordination. 
Regional centers were set up where weekly meetings with professors 
were held and students received help and assignments. The same textbooks 
as the. residence school were used. The new structure seemed to work, as 
11 . 
the enrollment jumped from seven to fitty. Finally the real church 
leaders were studying. Soon, however, the next problem in the experiment 
became evident. 
Somehow the educational process must have broken down because the 
students did ~ot seem to be learning much. The trio went to work and hera 
Mr. Winter's M.A. in education helped. By 1963 educators were seeing the 
value in programmed textbooks. The trio decided the traditional books 
lOJ:bid.' p. 73. 
~bid. 
were inadequate, and so they set out to write new textbooks. 
Thus began the most physically and emotionally trying 
phase of the project. Gallons of midnight oil as well as 
grueling self-discipline were needed as this first generation 
of extension materials was produced, tested, and revised.l2 
8 
The textbooks seemed to work. They were written so the students actively 
participated in the· learning process, and eventually test showed that 
many extension students were pulling better grades than the residence 
students. Self-instruction materials then had to be prepared for differ-
ent academic levels ranging from sixth grade to university. 13 
That is how a radical departure from traditional theological 
education, known as Extension Education, sprang up in Guatemala. The 
result in Guatemala has been, among other things, a dramatic expansion in 
seminary enrollment. "With no increase in assigned personnel or funds," 
stated Ralph Winter, "our enrollment increased: 7, 50, 88, 90, 143, 
200+."14 Existing programs, such as Guatemala, justify field conferences 
in other countries givin~ serious consideration to Extension Education. 
The Extension Movement began to spread. Soon CAMEO, the Committee 
to Assist Missionary Education Overseas, became intarested. They spon-
sored a workshop in 1968 held in Wheaton, which had a gratifying attend-
ance. This produced invitations for workshops in Asia and Africa. The 
first round of workshops was held in the summer of' 1970. CAMEO is the 
sponsQring organization for Extension Education Workshops. 
In 1971, CAMEO sponsored a twenty-three day trip around the world 
by Ralph Win~er and Ralph Covell. They talked to 583 missionaries and 
12Ibid.' p. 74. 
13Ralph D. Winter, "A Successful Experiment In Taking The Seminary 
To The Student," Theological Education !?z Extension, ed. Ralph D. Winter 
(South Pasadena: William Carey Library, 1969), p. 308. 
14 Ibid. , P• 309 
national leaders. Mr. Winter reported: 
Something very interesting is happening in the entire world. 
A new kind of Church is emerging. And the extension movement 
has an important influence on it. The new Church will be dif-
ferent and so will the seminaries.l5 
9 
Mr. Winter felt the interest in Extension Education was evident, especially 
in the amount of money, which totaled 3,380 dollars, collected from dele-
fates for orders of books about Theological Education by Extension.16 In 
the words of Ralph Winter, one of the architects of the extension seminary, 
"We do at least now have a movement on our hands.n17 
15Ralph Winter, "A New Kind of Church Is Dnerging,'' World Vision 
Magazine, (December 1971), 26. 
16Ibid. 
l7Ralph D. Winter, ed., Theologic~! Education £lExtension (South 
Pasadena: William Carey Library, 1969), p. xvii. 
Chapter 2 
PHILOSOPHY AND PRINCIPLES OF EXTENSION EDUCATION 
Chapter 2 
DEFINITION OF ~TENSION EDUCATION 
What is Extension Education? Theological Education by Extension 
is that method of Bible training which takes the resources of theological 
education to local church leaders vho have been given spiritual gifts for 
the ministry. It reaches the student in his ovn environment and enables 
him to better communicate the Gospel. This training is accomplished thru 
self-study textbooks and frequent, brief teacher-student contact. 
Extension or Elimination? 
Let it be noted early that Extension Education suggests an exten-
sion, not extermination of the present structure. The two approaches to 
training are to be complementary, not contradictory. "None except the 
most extreme of the exter.sion enthusiasts," commented Peter Wagner, 
ttdesire the demise of the residential institution. In their way they 
. have done and vill do a good job.1118 Mr. Wagner also stated that the 
traditional residence school can better accomplish its goal by extending 
its ministry. 19 
Ways the Seminary Extends 
There are at least six ways the seminary extends itself and they 
all are encowpassed in the meaning of Extension Education. These ways 
18c. Peter Wagner, "The Crisis in Ministerial Training in the 
Younger Churches," Theological Education £X, Extension, ed. Ralph D. Winter 
(South Pasadena: William Carey Library, 1969), p. 277. 
19
covell and Wagner, op. cit., P• 8. 
12 
are ~ted below: 
1. Geographical extension ~ The professors and the school go to 
the students. 
2. Extension of time - The schedules are made after consultation 
with the students. A three year program may be extended from five to 
fifteen years. 
3· Cultural extension.- Programs are tailor-made for each sub-
culture. 
4. Academic extension - The program includes those with little 
previous academic training. 
5. Economic extension - Students with few means are allowed 
training through the lowered cost. 
6. Ecclesiastical extension.- The theological training takes 
place in a church-life situation and .it is church-centered. 20 
PHILOSOPHY OF EXTENSION EDUCATION 
The philosophy behind Theological Education by Extension is the 
importance given to spontaneous and indigenous leadership.21 The training 
starts with the person rather than the institution. Students are recruited 
from those actively involved, and the aim is to strengthen their position 
in the community by improving their theological knowledge. 
As John Meadowcroft of West Pakistan put it, 'By some kind 
of metamorphosis, a young fellow who has no qualities of leader-
ship is expected to emerge from the chrysalis of the seminary as 
20 Ibid.' pp. 8-12. 
21Aharon Sapsezian, "In Search Of .A Grass-Roots Ministry," 
International Review of Missions, LX (April, 1971), 265. 
a leader or the community! And he also considers himself to be. 
~e fact, however, is that nothing will make a man a leader if 
he does not possess the attributes already.22 
So, the philosophy behind all of Extension Education is start with the 
man God has ~lready called and gifted for ~he ministry. 
Scriptural Basis 
In I Corinthians 12:1, Paul warned that man not be ignorant 
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concerning spiritual gifts. Later in the chapter (verses 27-30), he said 
that the Holy Spirit distributed a diversity of gifts and not every 
.member of Christ's body has every gift. Paul said in I Timothy 1:12, 
that he thanked God for "putting" him in the ministry. He admonished 
Timothy to "neglect not the gift that is in thee." (I Timothy 4:4) He 
further said to "stir up the gift of God" in you. (II Timothy 1:6) 
Scripture plainly shows that God has given certain people the 
gifts of the ministry. The church is to recognize and train these men, 
who in turn will teach others. 
PRINCIPLES OF EXTENSION EDUCATION 
Residence School Deficiencies 
Is Theological Education by Extension necessary overseas? There 
are five deficiencies Milton Baker sees in the conventional residence 
school. First, it is not training enough leaders to minister to existing 
groups. Second, it has a higher cost per student than can be justified by 
good business. Third, it often fails to train the real leaders in local 
congregations. Fourth, the conventional school "is segregating prospective 
leaders so that they become 'professional' and do not care to return to 
22 . Covell and Wagner, op. cit., p. 7. 
the home area where their influence can be strongly felt."23 Finally, 
the material taught is not always relevant to the needs of the students 
24 
and the people. 
In vhw of these deficiencies, the necessity of Extension Edu-
cation can be clearly seen. A discussion of the reasons for Extension 
Education and the.principles upon which they are based will follow. 
Extension to the Community not Cultural Extraction 
The first reason in favor of Theological Education by Extension 
is that the extension seminary does not remove a man from the world in 
which seminaries are to equip him to witness. This is based on the 
14 
principle of extension rather than extraction to an artificially created 
environment. Rather than remove a man from his community, distract his 
attention from the world, and make him concentrate his entire being on a 
program of study, James Hopewell said.the seminary should strive to keep 
a man throughout his preparation "as a fully-functioning member of the 
society to which he was born, and to use the devices of contemplation and 
retreat only in a manner that he could himself duplicate throughout his 
career.n25 
The cultural extraction of students is .undesirable, not only 
because it shelters them !rom real pressures and decisions they will need 
to make, and it "isolates students from significant learning experiences 
23Milton G. Baker, "Taking Theologi~al Education to the Students," 
Theological Education ~ Exte~sion, ed. Ralph D. Winter (South Pasadena: 
William Carey Library, 1969), p. 263. 
24lbid. 
25James F. Hopewell, "Mission And Seminary Structure," Inter-
national Review of Missions,. LVI (April, 1967), 158. 
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. 26. 
with groups to whom they must relate as clergyman." Leaders of rural 
SouthVietnam churches express another reason cultural extraction is not 
ideal. They said: 
When our men return to the country they are not the same. 
They want their salary in cash, not in rice and chickens; they 
won't walk through the rice paddies because they will get their· 
trousers wet; they are not even able to sit and talk with us 
because they .have brought their city schedules back with them 
and no longer have any time.27 
Were extraction desirable, it still would be impossible in many 
cases. There are ·two extremely important differences between the United 
States and foreign churches which, according to Peter Wagner, hinder a 
direct transplant of the American Seminary Structure. They are economic 
affluence and rate of church growth. The cost of extraction is too great 
for most potential leaders, and furthermore, the "ordination gap" caused 
by the rapid growth of the church in foreign countries does not make 
extraction feasible. 28 
History and experience have taught us that only a handful 
of potential leaders ever find it possible to leave their 
families, farms, vocations, to spend six to nine months a year 
for three or four years in a central Bible School. If we con-
tinue to cling to this long established and high esteemed pat-
tern of theological education we shall reach only a fraction 29 of the total number of potential church leaders in any country. 
So spoke Ami Shareski to a 1971 conference of African missionary and 
national leaders. So the first basic principle of Theological Education 
by Extension is training the man in his own environment or community. 
26 John C. Fletcher, "Inter-met: On-the-Job Theological Education,n 
Pastoral Psychology, (March, 1971), 22. 
27eovell and Wagner, op. cit., p. 10. 
2Bwagner, op. cite, pp~ 278-279. 
29Arni Shareski, nReport to Bouake Conference on Theological Edu-
cation By Extensionn (Bouake Conference, 1971), p. 6. 
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Train the Real Leaders 
The second reason for Extension Education is that it trains the 
real leaders. This is based on the principle that God distributes gifts 
to certain pc:ople. Extension Education se~ks to find and trair. the man 
who qualifies on the basis of his possessing the necessary spiritual gifts. 
These gifts should already be in practice, manifesting themselves 
in active leadership in the local church. "The proven service of local 
church leaders, above all else, is what commends them for theological 
training," stated Ross Kinsler.3° 
Multilevel and Multicult~al Teachins 
The third reason for Extension Education is that it teaches mate-
rial relevant to the needs of the students and the people. Teaching 
content and methods are varied. This is based on the principle that the 
same material is not suitable for every culture. The teaching is deter-
mined by the student's academic background and by his culture.31 Tradi-
tional schools largely use the lecture method, which disregards multi-
cultural backgrounds. Extension Education begins with the contemporary 
local church and builds on what knowledge the student has. 
Mid-Service Rather than Pre-Service Trainin! 
Another reason for Theological Education by Extension is that it 
allows for mid-service rather than pre-service training.32 This is based 
on the principle that the study of theology is not, in the words of 
3°Ross Kinsler, "The Extension Center: General Orientation," 
Theolosical Education 2z Exte~~ion, ed. Ralph D. Winter (South Pasadena: 
William Carey Library, 1969), p. 453. 
31sapsezian, op. cit., p. 265. 
32 
Winter, "A New Kind of Church Is Emerging," P• 27. 
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James Hopewell, "a rite of iniation."33 It is a continuing process, and 
Theological Education by Extension is able to offer all working pastors 
the continuing opportunity to strengthen their witness. Hopewell said: 
I would think that a pioneering, mission-centered ministry 
would presuppose a system of continuous, developmental education 
that dogged a man t~oughout his life and capitalized upon his . 
growing experience.3 
These principles manifest themselves in three structural changes; 
(1) A new, diversifed seminary location, (2) A new type of student, and 
(3) New teaching methods. 
ESSENTIAL FUNCTIONAL ELEMEN'IS 
Ralph Winter described ten elements he feels are necessary to keep 
in mind when thinking about theological education, no matter how different 
the structural situation. Although the form is changed, Theological 
Education by Extension must maintain certain basic functions. 
1. The need for a developmental system. It is necessary to see 
the entire chain of interdependent aspects, and have a clear understanding 
of the system itself. 
2. The foundation of general education - The christian minister 
needs a general education in order to understand the Bible, his people, 
his society, and his role. 
3. The approval of ecclesiastical structures - Requirements exist 
and they must be acknowledged and worked toward. 
It would be folly to go to all the work of setting up an 
extension system of ministerial training if any supposed reason 
of deficiency in the method of training itself would disqualify 
the graduate from acceptance into a ministerial role in some 
33Hopewell, op. cit., p. 159. 
34Ibid. 
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ecclesiastical community of believers. 35 
4. The accreditation of an association of theological schools -
A multilevel association of schools recognizes the functional equivalenoe 
of t~e variou~ levels. 
5. The hour-for-hour equivalence to traditional oourses -A. credit 
and unit hour must hAVe the same meaning in study hours to an extension 
and residence student. 
6. The need for spiritual formation in community - The Extension 
Seminary must make good use of the weekly meetings for spiritual fellow-
ship and formation that is best accomplished in a community. 
7. The design for life-long learning - In a society of rapid 
change, a~ successful minister must continue to educate himself through-
out his ministry. 
8. The need for an indigenous re-expression of theology - Tho 
seminary must work for the nationals re-expression of the faith in direct 
contact With the Bible, not a culturally foreign version of Christianity. 
9. The necessity of cognitive input and the ability to think -
The student must be taught to think and creatively re-express what he 
learns. 
10. The impossibility of exact equivalence - It is necessary that 
the program accomplish the will of God, not that it adhere to some formula 
of equivalence.36 
31Ralph D. Winter, "Keep the Essential Elements in Mind," 
Theolo ical Education Extension, ed. Ralph D. Winter {South Pasadena: 
William Carey Library, 1969 , p. 410. 
~bid •• pp. 402-426. 
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Serious, High-Quality Training 
Before leaving the question "What is Theological Education by 
Extension?" it should be mentioned that Extension Education is not merely 
a correspondeuce course or laymen'b institute. According to Mr. Winter: 
The Extension Seminary does not, in our definition lessen 
or change in any way the traditional emphasis on solid learning 
as one of the essential features in a minister's training. It 
tries, however, to recover and emphasize the role of the local 
congregation in the recognition of those to whom God has given 
pastoral gifts, and it stands ready to train precisely those 
men. This means that ability to pass academic examinations is 
considered a 'necessary but not sufficient' evidence of a call 
to the ministry.37 
The Extension Seminary then is no l~ss demanding in intellect and disci-
pline than the residence school. High academic courses leading to degrees 
by the residence school and ordination by the church are a basic principle 
of Theological Education by Extension. 
37Winter, Theologi.cal Education !!z. Extension, p. 386. 
Chapter ;3 
MECHANICS OF EXTENSION EDUCATION 
Chapter 3 
Having understood what Theological Education by Extension is, the 
next question is "How does it work?" What does the Extension Seminary do? 
What is its basic plan? What is meant by extension centers and programmed 
textbooks? 
WHAT 'mE EXTENSION S~UNARY DOES 
Leaders Significant for Church Growth 
The Extension Seminary does four things, according to Ralph 
Vinter.38 First; it makes sure it chooses leaders significant for church 
growth. It reaches local leaders, deacons, elders, acting pastors and 
laymen who are already winning men to Christ and who are actively involved 
in conducting Bible studies, running Branch Sunday Schools, preaching on 
the street corner, and in other ways displaying their spiritual gifts for 
the ministry. 
Programs for Each Sub-Culture 
Secondly, the Extension Seminary fits its programs to each sub-
culture. It writes textbooks and creates a curriculum adapted to each 
diversified Extension Center. The Extension Seminary makes adaption 
possible, as one can see in the discussion of programmed learning. 
Builds Church Growth Theory 
Thirdly, the Extension Seminary builds church growth theory into 
38Ralph D. Winter, "Begin With Perspective," Theological Education 
by Extension, ed. Ralph D. Winter (South Pasadena: William Carey Library, 
1969), PP• 397~399. 
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its students. Not only are the students taught how to run a church, but 
the Extension Seminary should include "a solid course to every student on 
the procedures, methods, special trials, dangers, and delights of starting 
a church from scratch. 1139 The stu::y is the work itself and evaluation is 
based on successful labor. "In Guatemala," related Ralph Winter, "a 
student, in order to pass some courses, must teach them successfully to 
five laymen (in view of II Timothey 2:2)."40 
Professors are Church Planters 
Fourthly, and finally the Extension Seminary cha:ses professors 
who are church planters themselves.· The faculty must think communicating 
the Gospel is of supreme importance. "No amount of tinkering with the 
curriculum and the machinery for promotion," declared Ralph Winter, "will 
rectify the drag of a professional leadership actively indifferent to 
41 
church growth." 
Basic Plan or Program 
The program of Theological Education by Extension consists mainly 
of three things: (1) daily life experience of the student in his home 
community, (2) weekly and monthly meetings at an extension center to 
encourage, give unity, and test learning, and (3) self-teaching materials 
known as programmed textbooks. The last two will be discussed in detail 
after a look at the students involved in Extension Education. 
39Ibid., P• 399. 
40Ibid. 
4~alph D. Winter, ''Will The 'Extension Seminary' Promote Church 
Growth," Church Growth Bulle tin, V (January, 1969) , 342. 
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STODEN'IS 
The functional pastors and prospective students of Extension 
Education have a number of common features. Leadership in most foreign 
c~ltures respects age, and so moat pastors are mature, adult men, married 
with families. They are recognized leaders in the community and have 
proven their ability to lead by church responsibilities properly executed. 
They work part-time or full-time to support their families. They have 
spiritual gifts and these gifts are recognized by the church. They have 
God's call and they are committed to evangelism, but they lack training. 
Extension Education, in the words of Arnie Shareski, "is designed 
·to train the mature Christian in the village through whom the Holy Spirit 
is already demonstrating His power and whom the local church regards as 
42 
a leader." The application form, according to Ralph Winter, should 
contain questions about activities connected with communicating the Good 
News. Is the man inviting outsiders to church meetings, opening branch 
churches, preaching in the city, or some other way actively involved in 
winning men to Christ143 
Continuation in the extension seminary must require working 
at the advancement of the Gospel. Monthly reports from Extension 
Centers must indicate whether what is learned is being passed on 
to unbelievers.44 
Regardless of previous academic training, this type of man of God 
is the prospective student in the Extension Seminary. Where he will study, 
when he will study, and what he will study leads to the discussion of the 
42
shareski, op. cit., p. 3· 
43winter, nwill The 'Extension Seminary' Promote Church Growth," 
op. cit., p. 341. 
44Ibid. 
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Extension Center. 
THE EXTENSION CENTER 
~~ition ard Purpose 
The Extension Center is an arm of theological training whic~ 
reaches to and adapts its program to a particular area or subculture. 
It is the Extension Center that makes the Extension Seminary more than 
a correspondence course. Here the students meet on a personal basis 
with an authoritative representative of the seminary. Peter Savage said: 
The center is the miniature seminary in action. On a given 
day, the professor drives in from his central school. The students 
from the various churches come to the center. This meeting does 
not duplicate any classroom setting. Essentially, it is the 
place where th~ tutorial activities between teacher and student 
are fulfilled. 5 
The purpose of the Extension Center is to take the best resources 
of theological education to leaders of the local churches who can not go 
to the Residence Seminary. Knowing the purpose, other questions still 
remain unanswered. What does the program include? What about the staff, 
the location, and the financial operation of an Extension Center. 
General Overview 
A general orientation to the program will be helpful before specif~ 
ic details are discussed. The program is essentially the same as a resi-
dence school, but the training is fit into the schedule of the students. 
A student may take one or several classes. Classes may be held evenings 
or weekends. The center is closed during harvesting or other months the 
students are unable to attend. Training is also offered on different 
45Peter Savage, "A Bold Move for More Realistic Theological 
Training," Evangelical Missions QuarterlY:, V (Winter 1969), 70. 
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academic levels. Whereas the Residence School program may be three or 
four years, the extension program may last five to fifteen years, depend-
ing on the student's time and strength available to devote to his studies. 
When a stude~t completes his stud~es, he g1aduates just like students at 
the Residence School. He is then eligible for ordination in the same 
manner as a residence graduate. 
Centers are established in different areas of the country close 
to prospective students. This may mean a location close to the central 
institution or in an isolated area. It is important, however: 
••• that the Extension Center be part of a fully recognized 
institution of theological training; it maintains the standards 
of the institution; and the institution give~ credit for its 
courses and grants degrees to its students.46 
This institution is sometimes called "Base." Here the main offices and 
administrative personnel are located. The main library and permanent 
records from the exte~_sion centers are also here. 
The center is run and organized by the Center director, who 
teaches some of the courses and coordinates. the local program with the 
central office. There may be one or more additional staff members. 
The students and professors meet weekly for a two to four hour 
session. There is a brief opening and then seminar type classes are held. 
Students are expected to read and do their workbooks at home. 
Besides the weekly meetings there are periodic two to three day 
institutes. This is the time when a conglomerate of students working in 
distant centers meet to learn from each other and sense the unity of the 
Seminary. Peter Savage vividly described these times. 
The seminary continues as a live and dynamic community 
4~insler, op. cit., P• 450. 
through its monthly gatherings in the central buildings. Here 
leaders from varying strata of society and backgrounds of culture 
gather to share in a true 'koinonia' experience. Voices are 
blended in a choir; opinions and ideas are merged in plans; ex-
periences and insights are moulded into patterns. The devotional 
chapel times, the group discussions on relevant church topics, 
the choir rehearsal, the examinations during the two-day ga~her­
ing all serve to motivate the student in his programmed studies. 
He feels he belongs to a w~der student community deeply involved 
in the life of the church. 7 
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Students are further linked with the central office through regular bul-
letins and other communications. 
Ross Kinsler stated that the program requires both flexibility 
.and discipline. 48 Every effort is made to adapt the schedule and methods 
to the students, and at the same time maintain the highest standards of 
theological education~ The year may run from six to twelve months, 
depending on the circumstances of the center. Centers may function at 
different times and academic levels, but Mr. Kinsler said, "Each Center 
must carry out each level of its program according to the standards set by 
the institution.n49 · 
The kind of program at each Center is determined by the resources 
available. Programs should not be planned which take more professors, 
student time, and textbooks than are available. 
Ross Kinsler concluded his general orientation to the Extension 
Center by stating that the Center may be simpler in buildings, professors, 
and funds, than the residence school, but great importance should be 
50 
placed on every detail for the greatest effectiveness. What are some of 
47savage, op. cit., p. 72. 
4~insler, op. cit., P• 451. 
49Ibid. 
50Ibid., p. 452. 
these details? 
The Student 
The student is not left entirely on his own nor is he carried 
through daily by prodding professors. He is guided weekly by teachers 
and daily by specially prepared textbooks. 
But the e·ffectiveness of the entire program depends to 
a very great extent on him... It is essential for each stu-
dent to understand his responsibility from the moment he 
enters the program.5l 
Entrance requirements. Entrance requirements, courses, exami-
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nation procedures, teaching methods, and other details must be determined 
by each institution. "The national church leaders together with their 
missionary colleagues, especially those working in the Bible schools," 
said Mr. Shareski, "need to explore the best method and prcgram to be 
used."52 
Some guidelines are offered, however, and Mr. Kinsler suggested 
that the entrance requirements be kept minimal for several reasons. First, 
the cost of the center changes little with additional students. Second, 
the purpose of the center is to reach many. Third, selection is built 
into the system, as only the dedicated will finish. ~inally, people taking 
a single course do not place an extra burden on the staff. The minimal 
requirements for accreditation should be maintained.53 
Some recommended entrance requirements are: (1) seventeen years 
of age or older, (2) one year active as a church member, and (3) reeom-
5~id., P• 453. 
52
shareski, p. 5· 
53.Kinaler, op. cit., p. 454. 
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mendation of the local church. In keeping with the principles of exten-
sion education, the entrance requirements should protect from immature 
people, assure uniformity of background and motivation, and keep students 
in '~ntact with local churches.54 
Plan of Studies 
Upon entering the extension school, the student is placed in the 
correct plan of studies depending on his academic background. The Armenia 
workshop worked out a scheme of academic levels which is widely accepted. 
Level 
Licentiate (B.D.) 
Bachelor 
Diploma 
Certificate A 
Certificate B 
Academic Prerequisites 
2-3 years university 
High school diploma 
Primary school (through sixth grade) 
2-3 years Primary School 
Little or no training, but functional 
literacy55 
Students are often placed in the pro~r level by tests, to allow for the 
self-educated man and find the student who got through school without 
assimilation of the material. 
Factors to consider. Within limits, the director and professors 
chose the courses based on the needs of the students and the resources of 
the Center. The Center offers credit courses d~fined and recognized by 
the parent or base institution. The plan of studies for a particular 
year must consider the following factors: (1) logical progression of the 
courses, (2) availability of professors and materials, and (3) make-up 
of the students. The curriculum is natural:y limited, and one Center can 
not offer all courses requested at one time. 56 
54Ibid., P• 455. 
55covell and Wagner, op. cit., P• 85. 
5~insler, op. cit., P• 455. 
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Basic course. Mr. Kinsler suggested that each year a "basic 
course" be offered. To unify the students it is recommended that all 
students take this one course in common. Unless a course is practically 
needed by an area, it is suggested that the common course be a Bible class, 
since Bible subjects are stimulating for group discussion and they do not 
need a certain progression.57 
Academic requirements. Academic requirements need to be strictly 
controlled. The weekly meetings at the Center are held partly to insure 
that the student has kept up his studies. The objectives of the class 
session, according to Peter Wagner, are examination of the materials 
studied, general discussion and application of the previous week's work, 
and assigning the next week's work.58 The professor must state deadlines 
and force the student to be conscientious about his assignments. 
Bases of curriculum. The basic purpose of the Extension Seminary 
curriculum includes academic, personal, practical, and spiritual progress. 
These phases must be present in the textbooks, the assignments, the weekly 
session, and the student's private study.59 
As these different aspects are integrated into the plan 
of studies, it will become a dynamic, meaningful, fruitful 
experience for the students and the tgachers and for the 
churches in which they live and work. 
The Extension Center uses two principal methods to carry out these 
ideals. One is the workbook or programmed textbook, which is discussed 
later. Not only reading the text, but application of each course by the 
57Ibid., p. 456. 
58eovell and Wagner, op. cit •. , P• 88. 
59Kinsler, op. cit., p. 458. 
6oibid. 
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student to his local church. When the student can relate and apply and 
pass on what he studies, then effective learning is taking place. The 
other principal method used in the Extension Seminary system is the 
weekly meeting. 
The Weekly Meeting 
Once a week the professors and students meet at Extension Centers. 
Importance. The weekly meeting is extremely important because it 
is the only direct link between student and teacher. It is a necessary 
stimulus for the student's independent study. It is also the testing 
ground for the student as he discusses his assignments with teacher and 
fellow students. It is the regular meeting when the student can receive 
counsel, guidance, fellowship, and prayer. 
Purpose. In addition to reasons implicit in the importance, 
Peter Savage descriptively stated the main purpose of the weekly meeting. 
The main purpose of the meeting is to stimulat~· the student 
in his programmed studies by helping him over some conceptual 
hurdles, while at the same time helping him to come to grips with 
his material. The professor sees himself as a midwife, helping 
the student bring to birth biblical truth in his mind and heart. 
~e student is 'in labor.' He must go through the birth pangs 
as he struggles with concepts, ideas, and currents of thought. 
No longer is he informed of the truth by mere rote memorization. 
Under the guidance of the Holy Spirit he is helped to come to 
the light of the truth. 
In this set-up the professor is involved in a more personal, 
intimate, and dynamic relationship with his student than he had 
previously experienced in his more formal class presentation. 
Furthermore, a deeper sense of pastoral responsibility develops, 
so that in a spiritual and vital sense the professor projects 
his own personality. He rubs shoulder~ with the students, with 
their problems, with their pastoral visions and failures. This 
gives him a direct and spiritual ministrx to the churches. There 
emerges more Paul-Timothy relationships.ol 
61
savage, op. cit., P• 71. 
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Running the weekly meeting. Ross Kinsler stated twelve suggest-
ions for prospective Center directors and professors on how to run the 
regular weekly meeting in the Extension Center. 62 They give a good idea 
of what actually happens at the weekly meeting. 
1. Be prepared - The teacher must study the workbook and Teacher's 
Guide as much as is necessary to thoroughly know the material. 
2. Take what you need - Make a ckecklist of things needed, so 
important textbooks, etc. will not be left behind. 
3· Arrive early :: Lay out the material for the evening and use 
extra moments to get to know the students personally. 
4. Begin Punctually - Begin with an opening of ten to fifteen 
minutes for news reports, announcements, particular concerns, and prayer. 
5. Start the first class - If possible the common course should 
be scheduled for the first hour. The class should begin with a quiz over 
the week's lesson •. For immediate feedback, the papers should be corrected 
and discussed in class. This also serves as a quick review of the lesson. 
Next proceed into the lesson discussing questions in the student's text. 
6. Open up the discussion - The class is not to be a lecture or 
sermon by the professor. 
The class period is a seminar based on what the students 
have already studied in the text, their response to this mate-
rial in the workbooks, their expression and discussion of 
t~ material together, and their background and experience 
as they try to relate and apply what they have studied.63 
The professor is there to guide and help the class, not dominate it. The 
basic content is supplied in the textbook, not in the class period. 
The professor has several important functions to perform, which 
6
'1cinsler, op. cit., PP• 4'79-487. 
63Ib·d 482 J. ., p. • 
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will open up and guide the class as they follow the questions and answers 
in their workbooks. The following are Ross Kinsler's list of functions: 
1. He should clarify - make sure they understand each point and 
do not just pick out words from the text. 
2. He should personalize - make the student give his own 
response, not the 'right' answer. 
3. He should challenge - be sure the student's answers are· 
his own convictions and not just an academic exercise. 
4. He should amplify - get the student to see not the specific 
answer to the question only but also the implications of this question 
for his ideas in general. 
5. He should apply - encourage the students to consider 
every question in relation to their own life and ministry. 
6. He should make room for expression - get the students to 
state, reword, explain, and illustrate what they mean as they 
answer and discuss the questions. 
7. He should interest them - get them so invo64ed that their 
studies become a spontaneous, exciting experience. 
There is not sufficient time to do all these, but the professor should 
have in mind these various aspects of the learning process. 
Some specific questions which will guide and open up discussion 
are given below: 
1. Why did you answer that way? 
2. Does anyone else have a different or contrary answer? 
3· Please restate that in your own words. 
4. Can you give a concrete illustratio~ of that point? 
5. What does this point mean for your personal life? The life 
of your church? 
6. Please defend your position on this point. 
7. John, what is your opinion on the subject? 
8. Have you ever looked at it this wa~ 
Discussion is an important part of the weekly meeting. 
7. Be constructive - An open discussion is not the only goal of 
the session. The teacher must be actively involved in guiding and moving 
the discussion along. Time is limited, so errors should be corrected, 
and correct, conclusive answers should be given, so as not to leave a 
student with many questions in his mind. 
64Ibid. 
33 
8. Cover the lesson - The students have prepared and want to 
correct their questions. The professqr should keep the discussion moving 
so as to cover all the essential points in the lesson. This involves 
plahlling ahead and deciding which questions should be discussed. 
9. Look over the next assignment.~ At the end of the class.make 
sure each studen~ knows and understands how to do the next assignment. 
Look over the new lesson with the students, suggesting an objective or 
things of particular importance. Remind the students of the weekly quiz 
and any papers which may be due. 
10. Go on to the next class - End the class promptly so the 
students may begin their next class. 
11. Close the meeting - The professors share informally with 
students after class. 
We have said that the goal o~ the extension program is to 
help the churches grow through the training of their leaders. 
It is a great privilege to be identified together, both stu-
dents and teachers, in this task. And it is vitally necessary 
that we all keep in touch with the life of the local churches. 
Perhaps this should be our final thought as we close each 
weekly session in the Extension Center, for~ after all, the 
Extension Seminary is not an end in itself. 5 
12. Fill in the reports - Make out the records immediately on 
attendance, new registrations, student payments, grades, etc. These will 
eventually be sent to the Residence School or Central office. 
The weekly meeting of the Extension Seminary is the focal point of 
the entire program. Procedures may differ from institution to institution, 
but each system should be carefully define& and disciplined. This is th~ 
student's only contact with the professor, and it may be the stimulus he 
needs to consistent self-study. 
65 Ibid. ' p. 486. 
Extension Center Staff 
Importance. "Much of the success of the Extension Center program 
depends on the vision, dedication, and ability of the Center director and 
f '' 'd R Kinsler. 66 Th d t · th l't f th pro essors, sa~ oss ey e erm~ne e qua ~ y o e 
weekly meeting as they guide, teach, and inspire the students. 
Selection. Who chooses the staff? The authority should lie with 
the central faculty. The director and professors may be ·members of the 
Residence School faculty working in a Extension Center, or they may be 
chosen especially to work in Extension Centers. However, in either case, 
they are considered under the authority of the Central faculty and the 
Board of Directors. Sometimes the Extension Center prefers to remain 
somewhat independent, and then the local Center staff is approved by a 
local board of directors and it functions formally as a faculty. 67 
Responsibilities. It is important that the responsibilites of 
the Center director and professors are set down in writing so they are 
clear. The part-time teacher does have some advantages. He can arrange 
any mutually convenient time for meeting. Preparation can be handled with 
more leisure. Speaking of the professor, Peter Wagner said, "He needs 
to be familiar with his subject matter, of course, but does not need to 
68 develop the tightly-knit pedagogical structure of a lecture." The 
institution must develop a system of oversight and evaluation. Each 
professor reports on student attendance, l;ason plans, and grades to the 
66Ib'd J. ., P• 453· 
67Ib'd J. ., pp. 460-461. 
68 . Covell and Wagner, op. cit., p. 88. 
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Center Director. He in turn reports to the central office each month on 
different aspects of the Center. At the end of the year, the Center 
director writes an evaluation of each professor and the work of the Center 
as a whole. These reports, along with the professor's reports on students, 
are kept on file at the Central office. 
Preparation. The preparation of the Center Director and profes-
sora is very important. First they should be prepared in their hearts 
by an urgency of propagating the Gospel. If they are to inspire students 
they must be active church planters and soul winners themselves. Mr. 
Kinsler stated that a good teacher is a disciple of Christ, who senses 
profoundly and communicates to his students the basic mission of the 
Church. 69 
Some practical suggestions for preparation are also given. A 
professor may be required to study and pass an examination over the Exten-
sion Seminary Manuel, fovnd in Theological Education £z Extension, edited 
by Ralph Winter. He may also be required to attend an Extension Seminary 
Workshop. Each professor should be required to thoroughly prepare the 
courses he is to teach, working through the lessons as if he were a stu-
dent. The best training is actual experience in the Extension Seminary 
program. Each professor should be on the look out for students who might 
make future professors. 
Location of the Extension Center 
Factors to consider. The extension program can be adaptable to 
almost any circumstances. Some factors should be considered, however, 
69Kinsler, op. cit., p. 464. 
when considering the location of a center. First, the center must be 
accessible to the students. It should be located so the majority of 
students can easily reach it. As the student body changes, the location 
of the seminary center may also need to change. 
Space is also needed for the Center. If possible a place should 
be found that has space for classrooms, a small library, and directors, 
professors, or students who may need to spend the night. 
A third factor to consider is appropriatness. Students from-
different cultural backgrounds will not expect identical settings. Cli-
mate and geographical conditions will also affect the setting.70 
Identifying the center. Regardless if the Center is held under a 
bridge, in the local Pastor's home, or in a fancy building, a sign similar 
to the Base or Central Institution should be placed over the meeting place. 
Mr. Wagner feels that one of the most difficult mental adjustments for 
those in Theological Education by Extension is realizi.'l.g that the house 
or Center IS the seminary, just as much as if the student traveled to. 
base. 71 The Base or Central institution is the necessary beginning. It 
is the Seminary or Bible Institute which is being "extended." 
It is the stable and visible center of activities, the 
institution that grants the diplomas or degrees. But it must 
not be given the image that it is ~ location of the seminary. 72 Wherever an extension center exists, the seminary is there also. 
Financial Operation of the Center 
What kind of a budget is needed for the Extension Center? The 
traditional residence school is notoriously costly both in men and money. 
70ibid., PP• 465-466. 
71 . Covell and Wagner, op. cit., p. 87. 
72Ibid. t .p. 85. 
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A survey of 403 schools in 1966 showed an average of twenty-five students. 
The average ratio was one teacher to three·students. 73 The money to 
maintain buildings and faculty was extremely costly. In contrast, Peter 
Wagr~r stated, "Including the cost of the functional library, a sum of 
three hundred dollars has been calculated as an average budget for estab-
lishing a center.n74 
Mr. Kinsler figured the budget for a hypothetical center. For a 
total of thirty students, he worked out a budget of 426 dollars. Student 
fees were arranged to cover the expenses. 75 Although the financial 
operation of an Extension Center is small, subsidies may be needed in 
order to keep student fees within their ca~acity to pay. Again careful 
record should be kept of all financial precedings. 
THE PROGRAMMED TEX'IBOOK 
Besides the weekly center meeting, the self-study materials known 
as programmed textbooks form the basis of the Extension Seminary method. 
Aharon Saprezian has rightly labeled the programmed text as the keystone 
of the extension method.76 He summarized the programmed text e~: 
A resume using a pattern of repetition, multiple choice, 
trial and error, feedback, ect., aimed to help the student, 
by a principle of ~elf-teaching, to build on the base of his 
actual knowledge.? . 
The subject of programmed instruction is so broad that the purpose 
in this paper is only to discuss some basic principle of programming, some 
7~ane, op. cit., p. 266. 
74eovell and Wagner, op. cit., P• 90. 
75K. 1 •t 469 lllS er, op. CJ. ., p.· • 
76saprezian, op. cit., P• 265. 
77Ibid. 
advantages of programming, and some aspects of preparing prog1·ammed 
instruction. 
Shortcomings of Correspondence Courses 
Dr. Ted Ward stated five classic shortcomings of correspondence 
courses, which are to be avoided in the programmed textbook. 
Delayed feedback. Educational psychologists have determined that 
the human needs a lot of feedback when engaged in learning activity. This 
feedback must be given promptly and in a comprehensible form. This is 
not found in the typical correspondence course. 
Low motivation. Programmed instruction must include motivation to 
prevent the many dropouts which correspondence courses have, due to lack 
of motivation. 
Failt~e to update. Correspondence courses often remain the same 
indefinitely. Dr. Ward stated: 
Programmed instruction begins with the strategy of moving 
from the known to the unknown. Well, even within one cultural 
sub-set the 'knowns' will shift in five to seven years time?B 
You have to find new beginning points. You have to update. 
Translation without cultural transformation. Mr. Ward declared 
the danger of taking programmed materials across languages without change. 
The result is serious cultural problems. For each new culture or language 
it is a "startover" job. 
Low relevancz. Correspondence courses often have little relevancy 
7BTed Ward, "Programmed Learning Techniques," ,!heological 
Education £z Extension, ed. Ralph D. Winter (South Pasadena: William 
Carey Library, 1969), p. 314. 
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to the life and experiences of the learner. Ministerial education should 
focus on the human and spiritual needs of a given set of people. It is 
not possible to totally implement what has been used elsewhere and still 
have relevant material. "On every field we need to study the real needs 
that the pastor must deal with in the local congregation," said Ted Ward. 79 
He further stated., "We are going to have to get into some knock-down, 
drag-out sessions on what theological education is all about for a village 
pastor in Nigeria."8o 
Principles of Programming 
When time for writing has arrived, James Emery suggested some 
principles of programming to keep in mind. 
Clear objectives. The objectives must be explicit and detailed. 
The teacher and the student m~t know exactly what the end 
result is to be in terms of observable action. If one is to 
program a course, the first thing to define as exactly as pos-
sible is th~ desired changes of behavior in the person taking 
the course.~l 
Know where the student is. The programmer needs to know where 
the student is academically before beginning the study. The student's 
·previous knowledge should determine the starting point. The purpose of 
programming is to take a student from the known to the unknown. 
Analyze and plan the steps. The third principle involves planning 
?9Ibid., P• 315. 
8oibid., P• 313. 
81James H. Emery, "Fundamental Considerations," Theological 
Education by Extension, ed. Ralph D. Winter (South Pasadena: William 
Carey Library, 1969), p. 524. 
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the steps necessary to carry a student from where he is to where he should 
be upon completion of the course. The programmer supplies all the material 
in successive steps necessary for complete comprehension of the subject. 
He needs to fill any holes in hiS own understanding before he can program 
a step by step course. 
Active response. A written response demands mental activity as 
the material is read. 
What is essential in learning is that the mind of the stu-
dent be kept actively in dialogue with the material which he 
is studying. The goal is to present him with a series of questions 
that require him to think about the material he is reading in the 82 textbook and to make an answer that is the result of this thinking. 
The questions should be a combination of simple objective.:with one right 
answer the student can immediately check, and concept-generalization 
questions with a variation of answers which are discussed at the weekly 
meeting. 
Immediate feedback. The student must be able to check his answers 
with correct answers. This step by step self-checking provides a source 
of necessary motivation to the student as he studies. Answers can be 
provided in a number of ways. Since the student is graded on quizes 
rather than on correct answers, he does not have the pressure to copy 
answers. 83 
Advantages of Programmed Instruction 
Louise Walker has made a helpful list of the advantages of 
programmed instruction. 
82Ib'd ~ ., P• 526. 
B3Ibid., PP• 524-527. 
1. Learnirig is more rapid than by conventional methods. 
2. Ideal for self-teaching, extension programs, or 'home-
work' for students in school. 
3. It allows each student to proceed at his own pace. 
4. When students come to class with a basic understanding 
of the lesson, the teacher can dedicate classtime to enriching 
the subject. 
5. The small steps and related activities make learning 
much easier. 
6. Student activity after each point of the lesson assures 
a maximum of mental concentration throughout the study; the pupil's 
thoughts can't wander. 
7. Well-planned activities oblige the student to study each 
point of the lesson, analyzing it, reproducing it in another 
context, and applying it to his own life. This teaches him how 
to study as well as giving him a good grasp of the material. 
8. Thorough understanding of one step helps the student 
with the following ones. 
9. The fact that the student must focus his thoughts three 
or four times on the same bit of information impresses it on his 
memory and improves his retention. 
10. The immediate testing on the information shows the student 
whether he has understood it or not and allows him to answer while 
he still has the facts fresh in mind. 
11. The immediate confirmation of learning by checking with 
the right answer is one of the most valuable parts of the program. 
This settles any doubts the student may have, discovers and 
corrects mistaken ideas, and congratulates him on his progress. 
12. This learning with a minimum of errors instills self-
confidence in the stu1ient. This is extremely important in 
adult education. Success makes learning pleasant and stimulates 
the mind to greater efforts. With this· co11fident attitude, 
the mind funct~ons more efficiently and grasps the new concepts 
more readily.84 
Pre;earing the Textbooks 
Most people acquainteJwith Extension Education would agree with 
Arnie Shareski's statement. 
One of the most difficult problems in launching a full scale 
effort of theological training by extensiog is the preparation 
of textbooks that are properly programmed. 5 
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The difficul~ comes when trying to find carefully trained, capable people 
84touise J. Walker, "The Preparation of the Materials," Theological 
Education ~ Extension, ed. Ralph D. Winter (South Pasadena: William Carey 
Library, 1969), pp 547-548. 
85shar k" . 6 es ~, op. c~t., p. • 
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to write the textbooks. 
Writers are teachers. Ron Stansell said, 110ne tenet commonly 
accepted b,y observers of Extension Education is that the writing of pro-
86 grammed textbooks is basically a form of teaching." The writer must 
be an expert both in subject matter and methodology. "His science 
requires skill and concentration. He is teaching, not merely writing."S7 
Ron Stansell, a missionary in Bolivia, further wrote: 
We are choking off our extension efforts qy not taking 
the writing more seriously. EducatiQg requires teachers, and 
in this case teachers who can write.~ 
Freeing teachers to write. Teachers, trained in the knowledge 
of progrlllllming, must be freed to write textbooks to keep the extension 
centers going. Ron Stansell offered some possibilities to fill the 
•Teacher Gap" for programmed textbooks. He suggested: (1) liberating a 
gifted former missionary, ( 2) liberating an on-the-field missionary from 
incidental chores so he can write in soli tude, or { J) distributing the 
field responsibilities so one or more missionaries could spend halt time 
in actual writing. 89 There are advantages and disadvantages in all 
suggestions. A former missionary may be skilled in technique but out of 
touch with the thought and capaoi ty of students. The reverse might 
be true of an on-the-field missiona.r,y. The fact remains, however, someone 
must write materials to keep the program going. 
86aon Stansell, "Extension Education" (January 16, 1971), p. 2. 
(Mineographed.) 
8?Ibid. 
88rbid.' p. J. 
89rbid. 
Intertext. Ted Ward told the Wheaton Workshop in 1968: 
We don't have two programmers to rub palms with each other 
in most parts of the world. It is going to take massive organ-
izational efforts J.. scouring for manpower and retraining of 
competent people. ';10 
Such a massive organizational effort has occured, and it is referred to 
as the Intertext Project. A workshop met in Armenia, Colombia in 1967. 
"There a serious program designed to produce an entire theological 
curriculum in programmed form was launched." 91 The program recognized 
that three essential elements had to be combined to accomplish their task. 
First, writers needed to be located, challenged, and equi~d with pro-
gramming skill. Second, willing publishers had to be found and briefed. 
Finally, a coordinated market had to be established.92 
The Committee had many tasks. First they decided what courses 
should be taught. Next they decided to begin on the diploma level. Then 
they agreed on a standardized structuring of the textbooks. Finally, it 
was decided that Spanish would be the language of the Intertexts. 
Structure was needed to implement ·the objectives, so two loosely 
organized committees were set up. One was called "Comite Latinoamerican 
de Textos Teologicos (CLATT) and the other ComiteAsesor de Textos 
Autodidactics (CATA).93 
Whereas the role of CLATT is similar to that of a literary 
agent in working with authors, publishers, contracts, markets, 
etc., that of CATA is more specialized and technical. This 
committee controls the quality of the programming itself. They 
are concerned not so much with what the book contains (as are 
9°ward, op. cit., P• 313. 
9lCovell and Wagner, op. cit., p. 111. 
92Ibid. 
93Ibid. , P• 114. 
44 
the CLATT folk), but whether the book, after all, will teach. 94 
By 1971, only one Intertext, Principles £! Church Growth by Wayne 
Weld and Donald McGavarn, had gone into its preliminary edition.95 This 
is the first fruits of three years hard laoor, and the beginni~6 of a 
hopefully successful project. Intertext has held two international 
meetings and more are planned. Cooperation is needed for the difficult 
task of preparing programmed materials, and Intertext is one cooperative 
group working on the problem. 
Testing the Textbooks 
Something should be mentioned about the testing of programmed 
textbooks. Not everything written will be quality teaching, and so a 
method of evaluation is necessary. Dr. Ted Ward said several steps can 
be used to improve and evaluate programmed material. "The first of these 
is self-critique, the second is work with an informant, and the third is 
small-group try-outs in actual teaching situations. 1196 
Self-critique. Mr. Ward suggested returning to the possible text 
after a two to three weeks lapse. The programmer then tries to respond to 
the frames in the thoughts and vocabulary of the target students. Usually 
the programmer will discover places his textbook is less memorable and 
more awkward than he thought.97 
Work with an informant. The informant works the text as the 
94Ibid. 
95Ibid., P• 115. 
96Ted and Margaret Ward, Programmed Instruction ~ ~neological 
Education !2z. Extension (East Lansing: Associates of Urbanus, 1971}, p. 109. 
97Ibid. 
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programmer observes closely. Dr. Ward stated that clarifying the program 
is "cheating" on behalf of the program. He said, "Whenever the author 
steps in to assist his program, he is acknowledging that the program has 
a deficiency at that point."98 The informant may struggle too much or the 
answers may come very rapidly. "The important issue is whether or not 
'getting it' has resulted in learning it."99 
Small-group try-outs. Trying the textbook in actual teaching 
situations is the third test. This may be done by using a colleague. 
One person working alone, unless he is a highly experienced 
program writer, is apt to be far less effective than if he has 
a colleague helping him. The colleague is a perceptive person, 
able to communicate freely and knows something about what the 
program is intended to achieve. The collaborator functions 
first in a role-playing situation, playing the part of a student 
of the new program, then he serves as a critic of the content 100 
and of the learning that is likely to ·result from the program. 
The one limitation in using a colleague, however, is that the program 
author can only get an estimate of the actual target student response. 
CATA's four tests. Built into CATA's process are four test previ-
ous to acceptance of the Intertext. These tests include: (1) a sample 
worked by an informant in the presence of the author, (2) one or two 
sections prepared and presented to the Regional Secretary, (3) sample 
testing with individuals or groups, and (4) a field test performed by 
the author. 101 Once tested the material must be rewritten or revised 
and then retested. 
98 Ibid. p. 110. 
99Ibid. , p. 111. 
100Ibid. 
101
eovell and Wagner, op. cit., P• 115. 
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Cost of Programmed Textbooks 
From the detailed process of programming, it is evident that 
programmed textbooks are costly to produce. Dr. Ward stated that the 
best estimates run show that programmed inJtruction of any qual~ty costs 
approximately ten times the price of the program of a similar coverage in 
the standard text approach. That refers to the original production cost. 
102 The per copy cost is three times as much. The only way the cost can 
be cut down is b,y greater use of the materials published. 
General ConsideraU.ons 
Ted Ward has two hypotheses: The first is that regardless how 
good a linguist one is, programmed instruction cannot be written effec-
tively in a second language. His second hypothesis is: "A glut of poor 
programmed instruction can spoil the whole business, even it it is done 
in the name of 'getting something started.'"l03 
Dr. Ward suggested that careful attention be given five aspects 
of programmed textbooks. 
1. Concern for purpose - The task of clarif.ying objectives is 
hard, but vital. 
2. Concern for quality - It is necessary to recruit and train 
people who are given time to develop, refine, field-test, revise, and 
produce quality material. 
). Concern for cost - "Wide-scale use is the most promising 
solution for the cost-of-production probler.:.. Cutting costs on production :.:_;; 
is not the answer. 104 Increasing potential for use is the answer." 
102-ward, "Programmed Learning Techniques, n op. oi t. , p. 313. 
lO~bid., p. 315. 
1~bid. t p. )16 
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4. Cultural relevance - The material must represent a strong 
interaction between the culture, language, and mental process. 
5. Better evaluation - The quicker the evaluation, the faster 
materials can be revised.l05 
Dr. Ward's conclusion is two-fold. He suggested the necessity of 
two stages. The first step is to carefully survey the needs, region by 
region, country by country, to which programmed instruction can relate. 
Secondly, training workshops should be held on a worldwide basis to 
systematically train a team of extensive national programmers. 106 
As Peter Wagner declared, "By now it has become quite clear that 
programmed materials are even more than a cog in the wheel of the exten-
sion seminary ••• they are really the bearings that keep the whole machine 
running smoothly.n107 Preparing textbooks is perhaps the most difficult 
and most necessary aspect of Theological Education by Extension. 
COURSE CONTENT 
Obviously some subjects are more readily adapted to programmed 
instruction than others. Sometimes, such as in music courses, most of 
the instruction is done at the weekly or monthly meeting. Using both 
techniques - the programmed materials and the Extension Center meetings, 
Theological Extension by Education seeks to accomplish its goal of 
training church leaders. 
Before leaving the discussion of the Extension Seminary principles 
105Ib.d l. ., 
106Ib.d l. ., 
107eovell 
PP• 315-316. 
P• 316. 
and Wagner, op. cit., p. 110. 
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and program, an outline of the suggested cot~se content will be given. 
It will give a clear idea of what the Extension Seminary seeks to teach. 
Biblical Studies 
1. Introduction and Composition of the Old and New Testaments 
2. Mark. 
3. Genesis-Exodus 
4. Jeremiah-Isaiah 
5. Romans-Galatians 
6. Poetical Books 
7. Elective - student's book choice 
History and Theology 
1. History of Christianity 
2. Protestant Christianity 
3· Romanism 
4. Sects 
5. Biblical Theology 
6. Systematic Theology 
7. Personal and Social Ethics 
Practical Theology 
1. Psychology and Anthropology 
2. Homiletics 
3· Christian Education 
4. Orientation and Christian Home 
5. Pastoral Counselling 
6. Church Administration 
7. Churc~ ~rowth 
8. Music 0 
108James H. Emery, "Development of the Structure," The,olori~ 
Education ~ Extension, ed. Ralph D. Winter (South Pasadena: William 
Carey Library, 1969), PP• 535-542. 
Chapter 4 
EXTENSION EDUCATION IN OPERATION 
Chapter 4 
Having examined the principles and program of Theological Education 
by Extension, it is valuable to see how this program of training is ·being 
used today. Many. denominations and missionary societies are using Exten-
sion Education in varying degrees. It is the purpose of this study how-
ever, to examine Extension Education only as it relates to the Christian 
and Missionary Alliance, specifically in Colombia and Indonesia. 
COLOHBIA 
As noted in chapter one, Extension Education had its beginning 
in Guatemala in 1962. Soon the concept spread to other Latin American 
countries. One of the first three countries to seriously adopt Extension 
Education was Colombia, which is located in the far northwest corner of 
the South American continent. 
Introduction 
A general overview of some of Colombia's important characteristics 
will be helpful to place the total picture of Extension Education in pro-
per perspective. Over 10 percent of the country is dense jungle, which 
contains only about 4 percent of its twenty-one million people. The 
remainder of the population live in the river valley and plateau areas 
that lie between the three high Andes ran~s. As a result of its phys-
ical contour, Colombia was the first country in South America to develop 
a large network of commercial air transportation. Surface transportation, 
consequently, leaves much to be· desired, although many miles of highways, 
secondary roads, and rivers offer a much slower option of travel. 
Education. Education in Colombia is free but not compulsory, 
mainly due to a lack of schools. This is a large factor in the high 
illiteracy rate of about 45 percent of the population. The following 
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diagram illustrates the current need for education throughout the entire 
country. Only 3.7 percent of the population finish high school, and 
only about 1 percent finish university. The following figures were taken 
from a January 26, 1972 issue of a Colombian paper. 
~day Out of every 1000 Colombian students 
only 
r- Finish· 
II College 
37 High School 
21 f.o Primary 
The public schools are supported by the civil government but are largely 
--'·· 
under the administration of the Roman Catholic Church. It is difficult 
for Protestant children to receive an objective education, since all 
pupils are compelled to attend the Catholic religious service. 
Religion. Roman Catholicism is the recognized religion o£ 
Colombia. 
Relations between the government and the Vatican are regu-
lated h1 the Concordat of 1892 which decrees Roman Catholicism 
as the offici~l religion and etves Rome absolute political and 
religious control1~~ certain territories which are considered missionary areas. 
There is a degree of religious tolerance. It varies, however, with 
the political party in power and the attitude of the local authorities. 
Alliance Presence 
Beginnings. Into this atmosphere the Christian and Missionary 
Alliance entered Colombia in 1923. Several missionaries crossed the bor-
der from Ecuador to establish gospel work. "They persevered in spite of 
hardship and much persecution, until today, in this .fanatically religious 
country, the Alliance has over 150 mission stations, church centers, and 
outstations," reported the Missionary Atlas of 1964.110 By 1971 this 
figure has increased to 0'7er 230 stations. Though violence and parse-
cution has not completely ended, Colombia is very open to the Gospel mes-
sage. Rev. W. Emerson Ackerman, upon completion of a tour of the Colombia 
Mission, co~~ented: 
It is very evident that this is the day of opportunity for 
the Gospel in Colombia. In every place scores of people crowded 
around to receive tracts and other literature. The people are 
friendly. Recalling the persecution of somerlears back, the 
openness of today is a miracle of answered.! 
109A1Hance Foreign Department, Missionary Atlas, (Harrisburg: 
Christian Publications, 1964), p. 88. 
110Ibid. 
lllw. Emerson Ackerman, ttA District Superintendent Visits a Mission 
Field," The Alliance Witness, CIV (August 6, 1969), 15. 
Current work. The Alliance has some forty missionaries in 
Colombia. It operates two seminaries and twenty-six national schools. 
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One of the more effective ministries, especially in the last several years, 
has been a radio program called "Alianza en Marcha, 11 originating in Bonaire, 
Netherlands Antilles. This program is beamed throughout all of South 
America, and has had unusual results in Colombia. Approximately fifteen 
thousand letters come in each month.112 During the short visit bf Rev. 
Ackerman in 1969 two congregations were founded as a result of the broad-
cast. As with other groups working in Colombia, the Alliance is rejoicing 
at the interest of the people to the gospel message. 
Unusual response. To illustrate the unusual response to the gos-
pel and the needs it is creating, Mrs. Jake Hostetler tells of the circum-
stances surrounding the birth of a totally-indigenous national congre-
gation in the July 23, 1969 issue of the Alliance Witness.113 
Unknown to any missionary or national worker,a small church 
sprang up in the town of San Juan. Don Pedro, teacher in a Catholic 
school, was listening to a broadcast of "Alianza en Marcha," when God 
touched his heart and life. Shortly after his own personal experience, 
he gathered his family of six to listen. Then friends ~nd neighbors were 
attracted, until soon there was a group of twenty studying the Bible cor-
respondence courses offered by the program. They met each day in Pedro's 
house to heqr the program. When others became interested they started 
having devotional services prior to the broadcast. Before long they had 
11Zrhe Christian and Missionary Alliance, Minutes of the General 
Council 19?1 and Annual Report for 1970, p. 91. 
to rent larger facilities, and Sunday services were started, with offer-
ings taken to pay the rent. 
Pedro's new way of life soon precipitated his dismissal from the 
school where he taught, leaving him without support for his family. 
Others encouraged him to open a private school in their little chapel, 
and the congregation sent their children to him for their education. At 
the time the article was written the group had grown to over sixty, with 
twenty-four baptized members. 
Pedro had no training other than the radio correspondence courses 
and what he learned from listening to the program. He is an excellent 
example of the type of person Extension Education seeks to train. He is 
actively demonstrating the gifts of the ministry in a local church. He 
is respected and recognized as the spiritual leader, yet he lacks theo-
logical training. He cannot attend a resident school because he is married 
and must support his family. His church also needs his guidance. This is 
a clear example of why the Seminary must be taken to the student. 
The Need for Theological Training 
The tremendous response to the gospel in Colombia and throughout 
Latin America has generated much enthusiasm. ·The rapid growth has also 
created great needs. As noted earlier, in 1969 some sixty thousand 
leaders in local congregations of all denominations throughout Latin 
America did not have adequate theological training. "It was calculated 
that there were at least 2,400 in Colombia alone."114 It was also note<! 
earlier that the level of education in Colombia is so low that only a 
minority of all people in Colombia even have as much as a third grade 
114
vernon Reimer and G. Burton Biddulph, "The Nationwide Seminary 
in Colombia, " Theological Education b:y: Extension, ed. Ralph D. Winter 
(South Pasadena: William Carey Library, 1969), p. 211. 
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education. Without proper training, the effectiveness of the leader's 
ministry was greatly impaired. 
The Bible schools and seminaries in Colombia are falling far 
short of meeting the needs for more leaders. The Alliance, by 1971, had 
only about forty-five full time students in its bible schools. In 
Medellin, the Oriental Missionary Society operates an interdenominational 
school serving several missions called the United Bible Seminary, which 
in 1968 had only nineteen resident students.115 
A new approach. By 1967 the Christian and Missionary Alliance 
had become dissatisfied with its theological training program, and was 
planning to move the Bible institute from Armenia to Cali. The Gospel 
Missionary Union had already closed its school and was seeking God's 
direction for something more satisfactory. It was in 1967 that a work-
shop was held in Armenia to study a bold new approach to the faltering 
training system presently in use. The workshop drew these two groups 
and several others, including United Bible· seminary, to make coordinated 
plans for combined residence and extension programs all over the country. 
"The United Bible Seminary had already opened its structure for new 
cooperating bodies, so it was natural to coordinate the program," stated 
116 Peter Wagner. 
Once Extension Education had been studied, several of the groups 
went into action. Burt Biddulph, Rector of the United Bible Seminary, 
guided a major reorganization. The Mennonite Brethern decided to close 
their residence program in Cali and use an extension program exclusively. 
The Christian and Missionary Alliance and the Gospel Missionary Union 
ll5Covell and Wagner, op. cit., p. 82. 
116Ibid. 
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began talks with the United Bible Seminary for the setting up of a Cali 
Division. According to Mr. Wagner, "a grass roots workshop involving 
pastors and teachers was held, and the Division organized.n117 
Alliance Participation in Extension Education 
The Alliance made a start in 1967 with two extension centers and 
one professor from missionary personnel. 
Reasons for beginning. Ken Brisco, currently the Director of 
Extension training for the Alliance in Colombia, stated concisely why the 
Alliance began the program. 
In view of the desparate need for workers in the local 
churches, and the unlimited opportunities for evangelization 
and church planting, it was decided to study the plan of 
theological training by extension. The following factors 
led us to begin in this new dimension of training: 
1. The recognition of potential leaders in the local 
churches. 
2. The activity of these potential leaders in the uni-
versity and high school studies, as well as in businesses. 
3. The slight possibility that these leaders 'f/ould be 
able to study in a residence program. 
4. The recognition that the resident program could not 
hope to provide the workers necessary for a growing church. 
5. The fact that many churches could not support a grad-
uate of the resident program. 
6. The alarming cost to maintain the resident program with 
so few graduating pastors to enter the work full-time, and 
recognizing that the church could never1igpe to assume full responsibility of the resident program. 
Slow start. For certain reasons not clear, the Alliance and the 
Gospel Missionary Union did not participate as actively as the other 
groups during the first years of the progrUI. According to Reimer and 
Biddulph; 
117Ibid. 
118 Personal correspondence from Ken Brisco, Cali, Colombia, to 
the author, January 25, 1972. 
At this point dialogue betveen the C&MA and G.M.U., and M.B. 
diminished since the former two vere not prepared at this time 
to establish an extension program. (It should be mentioned 
that both the C&MA and the M.B. had cooper~19d with the Medallin 
U.B.S. in its residence seminary program.) 
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The s'.;art made in 1967 wru. not as effective as it could have been, 
partially as a result of limited contact by a professor with the two 
centers. He was only able to visit each center once a month. In 1968, 
the teaching staff doubled to two missions personnel and one more center 
was established. The first attendance statistics became available in 
that year with only six students participating.120 
Redirection in 1969 
In 1969 the Alliance began to re-evaluate the potential of Exten-
sion Education with a greater degree of enthusiasm than before. A com-
mittee was named to study the program and better organize it. 
Goals. The committee defined the goal as follows: 
To prepare national leadership through a theological pro-
gram on the level of the local churches, with emphasis on the 
level of theological training which will produce local direc-
tion in that particular geographical region of the work. 
(Examples: in the rural Pt21s -certificate level; in the cities, 
diploma and bachillarato) 
The school board of the Bible Institute met in November of 1969 
to name a vice-rector to be in charge of extension studies. This action 
was taken in order to better coordinate the resident and extension programs. 
Costs Established. The committee which met in 1969 also established 
the cost of tuition and fees. 
ll9Reimer and Biddulph, op. cit., p. 219. 
120Brisco, op. cit. 
121Ibid. 
Tuition depends upon the students level of study. The fol-
lowing figures are the approximate United States equivalent: 
Bachillerato level -
Registration 
Tuition 
Diploma level -
Registration 
Tuition 
$1.15 per semester 
2.55 per semester 
.60 per semester 122 1.75 per course per semester 
Figures were not available to make a comparison between extension and 
resident costs. Even though the extension costs have no doubt changed 
since 1969, they do reflect the inexpensive nature of this type of educa-
tion. 
Curriculum. Finally, in 1971, a curriculum was agreed upon for 
.both programs with the understanding that the extension student would re-
ceive a diploma in theology equal to the resident student. Basically the 
curriculum was developed on three levels of extension: 
1. 
2. 
3· 
Certificate level - less than primary school 
Diploma level - less than three years of high school 12 Bachillerato level - four years of high school or more. 3 
At present the Alliance s~~minary in Guayaquil, Ecuador is accrediting the 
bachillerato level students. 
Organizational Structure of the Extension Pro&ram 
It will be helpful at this time to examine how the entire program 
is organized in Colombia and how the Alliance relates to the overall pro-
gram. One of the unique features of the program in Colombia is the coop-
erative relationship between several missions and denominations. 
In 19~9 the Board of Directors was composed of men from seven 
different groups. 
The following groups were cooperating in the U.B.S. program: 
C&MA, Evangelical Covenant, General Conference Mennonite, Inter-
American (O.M.S.), Latin American Mission, Mennonite Brethren, 
and Overseas Crusades.l24 · 
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The Gospel Missionary Union and Wesleyan- Mission were cooperating on an 
unofficial basis, while several other groups were also working in areas 
where their churches were established. 
The diagram on the following page represents the basic organiza-
tional structure. It should be noted that only the Cali davision is de-
tailed, since that is the only area in which the Alliance is involved. 
The rector of United Bible Seminary is directly responsible for 
the four main divisions: Medellin Residence and Extension, Cali, and 
Bogota. Every division is governed by an Administrative Committee which 
is manned by representatives of cooperating churches. Each extension 
division is then d~vided by mission or denomination into sections which 
have a committee to promote Theological Training by Extension within 
its respective churches. 
Denomination sections are then divided into units -,called Exten-
sion Centers, which are headed by a director who: 
1. Organizes and directs the center 
2. Teaches some or all of the subjects 
3· Cqordinates the program with the Cali office 
4. Submits monthly progress reports to the Vice-Rector 
5. Handles students' accounts and channels monies to the 
Cali office.l25 
Currently the Alliance operates nineteen of these centers in ita section. 
Operational expenses of the Cali office are divided between the 
participating groups. "Tftro of the missions share equally one half the 
rent (paid to the M.B. since they own the building), while the utilities 
124Reimer and Biddulph, op. cit., p. 213. 
125Ibid., P• 214. 
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EXTENSION CENTERS: Each has its director who, 
1) organizes and directs the center 
2) teaches some or all of the subjects 
3) 'coordinates the program with the Cali office 
4) submits a monthly progress report to the V. Rector 
5) handles students' accounts and channels monies to 
the Cali office. 
Source: Ralph Winter, Theological Education by Extension, p. 214. 
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and office expenses are shared according to the number of students en-
rolled from each mission in the division. 11126 The cooperation between 
these several groups has been a valuable contribution to the progress 
being made in Colombia. 
Growth Statistics 
Significant progress resulted from the renewed effort by the 
Alliance. The following chart illustrates the remarkable growth, espe-
cially in the past two years. 
Students 
Study Centers 
Teachers 
Missionary 
National 
NUMERICAL GROWTH OF ALLIANCE 
EXTENSION EDUCATION IN COLOMBIA127 
1967 1968 1969 1970 
? 6 11 40 
2 3 4 17 
1 2 3 5 
0 0 2 5 
1971 
47 
19 
5 
10 
6o 
Since 1969 there has been almost a 500 percent increase in the number of 
extension centers. The number of students enrolled in the Diploma and 
Bachillerato levels has increased from eleven to forty-seven. 
These figures do not include those working on the certificate 
level because of incomplete data for the years 1967-1970. There are now 
approximately one hundred and eighty students engaged in certificate level 
studies. Thi~ is significant in view of the fact that only 21.6 percent 
126Ibid., p. 215. 
l27Ken Brisco letter. 
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of ever,y one thousand Colombian students finish their primar.y education. 
It is therefore understandable wny such a large percentage of extension 
students are working toward a certificate. 
The ~y of the resident school has not ended, as far as the 
Alliance is concerned. Although the number of resident students is less 
than one-fourth of the number of extension students, the Alliance is 
simultaneously carrying on both programs. In 19?1, Bethel Bible Insti-
tute moved to a new location in Armenia. The expanded facilities can 
accommodate up to eighty students. According to Mr. Brisco, the Alliance 
is even using extension materials in the resident program. Students 
learn the special methods of the program, and while on vacation from 
school, teach the courses to other people. 
Problems to Confront 
The problems in this new approach to learning are very real. 
Mr. Brisco touches briefly on some of the most pressing issues: 
1. Lack of sufficient pastors and teachers to lead the 
students. 
2. Some pastors see the program as a threat to themselves 
·b,y reducing their chances for a ohange to a bigger and better 
church. 
3. Some pastors still view the program as a glorified cor-
respondence course, and not as proper train~ng for·a pastor. 
4. The actual programmed textbooks are very slowly being 
produced, and the books we are using to start are just "stop-
gap" me~sures. 
5. The cost of maintaining a sufficient supply of all the 
books in the curriculum becomes expensive. 
6. The individual c~st of Intertext books must be reduced 
in some manner, since the majority of students cannot pay for them. 
?. The difficulty of reaching many certificate level stu-
dents makes regular contact with them ver,y limited. 
8. The need to keep this program on a level which the 
National Church will be able to carr.y on by itself.l28 
128Ibid. 
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Summary Observations 
In spite of these difficulties, the future looks bright. According 
to Mr. Brisco, "Pastors are beginning to respond to the vision and oppor-
tunity, and &ee teaching as a part of thei1· calling.n129 Earlier it was 
noted that ten of the fifteen teachers in 1971 were nationals. There 
were no nationals three years ago. This is an indication of greater enthu-
siasm and participation on the part of national pastors and educators. 
The basic intention is that the national church assume full responsibility 
in all phases of the program. The concept of a totally indeginoua church 
must include the training of its leaders. 
Other observations from Mr. Brisco's letter include the following: 
Churches are taking their responsibility by not only recom-
mending students, but giving them financial assistance and 
-opporttmity to take responsibility in-the local church. 
New students and more disciplined students are entering 
the resident program after starting to study by extension, who 
would otherwise not have entered school. 
The churches and the work is showing new life as a result 
of the ministry of these students as they eagerly put into 
practice what they are learning. 
The ministry of the pastors is improving, as they are forced 
to study more ~order to 'feed' a more spiritually prepared 
congregation.l3 · 
Throughout South America, extension education is rapidly gaining 
acceptance: The chart on the following page illustrates the increase of 
all extension students in the past several years. C. Peter Wagner com-
mented, "Through application of extension theological education principles, 
ministerial training in Colombia has taken a new lease on life.nl3l Mr. 
Brisco concluded, "With the current trend cf a marked decrease in students 
129Ibid. 
130Ibid. 
l3lcovell and Wagner, op. cit., P• 82. 
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in the resident program, we believe the answer for more workers and pastors 
will be, and is being met through the extension studies."132 
132__ . •t !3rJ.Sco, op. cJ.. • 
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INDONESIA 
Theological Education by Extension is not needed or used only on 
the Latin American continent. In Southeast Asia today there is an amazing 
response of entire tribes and villages to the gospel. This response is 
creating an enormous influx of believers into the church and, as a result, 
trained leaders are desparately needed. Perhaps the center of this un-
usual activity is the island nation of Indonesia, just southeast of South 
Vietnam, where the Indian and Pacific Oceans meet. 
Introduction 
A general overview of Indonesia will be helpful before looking 
specificially at Extension Education in Indonesia. 
Land and people. Indonesia has a population of over one hundred 
and twenty million people, placing it fifth among all nations in the world. 
Although three thousand islands, spread as far apart as New York and Los 
Angeles, co~prise this great nation, almost 90 percent of the people live 
on only two islands, Java and Sumatra. In size Java is the smaller of 
the two, yet it has more than 65 percent of the people and a density of 
almost 1,500 persons per square mile. 
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Topography and travel. The topography of the area is important 
to a discussion of Extension Education since efficient travel is one of 
the keys to a successful program. Because of the dense jungles, treach-
erous rapids, and separation by sea, travel has always been a great 
burden upon the mission. Often it takes weeks and months to travel·to 
or communicate with a particular area. 
Not until 1970 did Missionary Aviation mark the first full year 
of service to West Kalimantan. In that year flying service was approved 
for East Kalimantan also. Although only limited service presently exists, 
it is possible for leaders of many churches to gather for conferences in 
a matter of hours instead of months of travel. 133 A report in the minutes 
of the 1970 General Council stated, "Without a doubt it (Missionary Avia-
tion) was a primary factor in the increased activities and ministry of 
both nationals and missionaries thoughout the area."134 
Aviation is one of the ways in which the church and missions are 
joining hands to take advantage of the tremendous opportunities in 
Indonesia. Airstrips are beginning to dot the jQ~gle interior throughout 
the islands. Without aviation a discussion of Extension Education would 
be meaningless. "In some cases, such as Kalimantan ip Indonesia, exten-
sion would be unthinkable without the use of ~ircraft."135 As Richard 
Smith said: 
In the near future East Indonesia "¥Jill launch an extension 
Bible training school, bringing the classroom to the gtudent. 
We need MAF for the transportation of the teachers.l3 
l33Richard and Barbara Smith, "A ~1ilestone in East Indonesia," 
The Alliance Witness, CV (December 9, 1970), 16. 
l34Minutes of the General Council 1971, op. cit., p. 105. 
l35covell and Wagner, op. cit., p. 90. 
136
smith, op. cit.,· p. 90~ 
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Political background. For nearly three hundred and fifty years 
Indonesia was ruled by the Netherlands. By the end of 1949 it gained its 
freedom from the Dutch, but not from political unrest and upheaval. The 
last major crisis, and the most far reachL1g of all, was the ab~rtive 
coup by the communists in late 1965. This ·event resulted in a complete 
reorientation in Indonesia's internal affairs and foreign policy. Commu-
ism was outlawed, and three hundred thousand communists and sympathizers 
were killed. Tbday Indonesia enjoys a greater stability than before, and 
it shows considerable tolerance to the Christian presence. 137 
Religious Ba~kground 
"The ;deological basis of the state is expressed in the five 
principles known as Pantjasila: belief in a Supreme Being, just and civil-
ized humanity, the unity of Indonesia, guided democracy, and social jus~t 
tice."138 Although Islam claims 85 percent of the population, the govern-
ment also recognizes Hinduism, Buddhism, and Christianity. 
Religious tolerance. According to Kane, "Indonesia is the only 
Muslim country in the world where there is complete and genuine freedom 
of religion."139 The general tolerance of Islam is not true for all of 
Indonesia, however. Those in the eastern part are more fanatical than 
the rest, and on occasion they have resorted to "holy wars" against the 
Christians. For several years in the late sixties Christian missionaries 
137J. Herbert Kane, A Global View of World Missions (Grand Rapids: 
Baker Book House, 1971), p. 178. 
l38Ib·d 180 l. ., P• • 
139Ibid. 
were not able to remain in East Indonesia. 
Response to the Gospel. The unusual rate of church growth in 
Indonesia began to accelerate over a decade ago. Since then the growth 
has been phenomenal. According to Max Randall: 
Reports from Indonesia of unprecedented people movements 
to Christian faith, of areas where from ten to twenty thousands 
of people were seeking to become Christians, of churches doub-
ling in membership annually, of thousands being baptized in a 
single day, of thousands awaiting baptism while taking catechism 
lessons, and of people flooding the churches to hand over their 
idols in exchange for baptism into Christ, first caught the 
atten~8n of mission-motivated churchmen in America in late 
1966. 
Mr. Randall also reported that "upwards of four million animists were 
. . 141 
expected to turn to Christ in the near future." The fires of evan-
gelism are continuing to spread with reports in March 1972 of entire 
tribes in Alliance areas of responsibility turning to Christ. 
Need for trained leaders. As is true in Latin America, the 
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rapid growth of the church is leaving areas of great need. The greatest 
need today ia for qualified pastors, evangelists, teachers, and other 
workers to guide the large influx of new Christians. Max Randall reported: 
A disturbing yet challenging aspect of the news, however, 
revealed not only the fields white unto harvest but that there 
were not enough workers, that thousands hungering for the 
Gospel must go unsatisfied.l42 
Not only is the church in need of workers, but the government as 
well is asking for Christian workers. An unusual situation has resulted, 
140Max Randall, "Indonesia, Today's Macedonia," Church Growth 
Bulletin, IV (January, 1968), 271. 
14~id. 
142Ibid. 
where, according to J. Herbert Kane: 
Hundreds of teachers of the christian faith are needed, 
because public and parochial schools are required by Law to 
provide religious instruction to students from first grade 
through university. The Armed Forces have requested three 
hundred rHore Protestant chapL:..ins to sE::rve the military 
establishment - ~ne of the most promising missionary oppor-
tunities today.l 3 
The Alliance Presence 
The Christian and Missionary Alliance entered Indonesia in 1928 
under the leadership of Robert Jaffray. 
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Extent of work. Tbday the~e are fifty-four mission workers and 
.585 national workers. Of the 585 national workers, only 117 have attained 
ordination. Presently there are over 480 churches, most of which have 
pastors with little or no theological traL~ing. Many churches have no 
pastor at all. The Alliance has a total responsibility of over seven 
million people, the third largest of all their twenty-six fields. The 
number of baptized belie\·ers was fifty thousand in 1967, second only to 
Vietnam with fifty-one thousand. In 1969 Indonesia led all fields in the 
number of recorded baptisms with a total of two thousand. 144 
Location of work. Although the Alliance has a work in progress 
on about seven or eight islands, the principle activity is on the Island 
of Kalimantan (formerly Bornea). The island is divided into two polit-
ically separated areas, East and West. The East Kalimantan Church with 
some two hun~ed congregations, reported Mr. Kerr, 
Is probably one of the largest Alliance churches anywhere 
143Kane, op. cit., p. 180. 
144Hinutes of the General Council 1971, o:p. cit., pp. 156_158. 
in the world. There are between twenty and thirty thousand 
believers in that one region. It is a rural, tribal-type church 
located in three areas - North, Middle and Southeast. For three 
years (since 1966) no missionaries1~guld visit that area, yet the church is surprisL~gly strong. 
The West Kalimantan Church is lik~wise strong with some forty churches 
established. Work on Java and Sumatra has been slow, with only a few 
established churches. 
Need for more workers. Missionaries are allowed entrance into 
Indonesia upon invitation of any national church. The Alliance could 
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send today, twenty or thirty new personnel if they were available to go. 
In an interview B.S. King, the treasurer of the Christian and Missionary 
Alliance, commented: 
The need is particularly acute. It extends to all parts 
of the ministry. Not only is there no restriction, but it is 
safe to say that Indonesia is one of the y~gest open mission 
fields we have in all the Alliance today. 
Alliance Extension Education in Indonesia 
The concept of Extension Education-in Indonesia has only been a 
realistic possibility for the Alliance since 1969. In that year a field 
conference was held, and it dealt with the problem of training leaders. 
Among the few alternatives for meeting the needs, F~tension Education was 
chosen as a possible solution. At this juncture it should be noted that 
a great deal of the information about Theological Training by Extension 
in Indones~has been extracted from tape recorded correspondence with 
David Moore, coordinator of the Christian and Missionary Alliance's 
145william W. Kerr, "My Visit To East Kalimantan," The Alliance 
Witness, CIV (May 28, 1969), 17. 
146 Bernard s. King, "Adversaries? Yes-But Great Opportunities," 
The Alliance Witness, CIV (October 15, 1969), 15. 
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involvement in Extension Education for all of Indonesia. 
Establishing Extension Education in Indonesia, according to David 
Moore, is far more difficult than in Latin America. Whereas in Latin 
America, textbooks have been prep_red in Spanish for some years, in 
Indonesia no textbooks were available in 1969. Also the physical char-
acteristics of Latin America do not create near as much a problem for 
travel as do those of Indonesia, where the churches are spread over the 
entire island nation. 147 These problems are not unsurmountable though, 
as progress is being made in both areas. 
Begirmings. Extension Education in Indonesia got off the ground 
·perhaps abortively in June 1969 field conference. David Moore stated two 
reasons why this evaluation was made. First, it was assumed that every 
missionary could prepare an extension education course, and second, the 
program started without national participation.148 
Soon it was evidP.nt that most missionaries were not capable for 
the task of producing quality programmed texts. Little or no help was 
offered them on how to go about preparing a programmed textbook. There 
was no scientific data on the educational system in Indondesia to help 
them determine the limits of each educational level, since within the 
country itself education standards vary considerable from region to 
region. A different approach had to be devised if functional textbooks 
were to be produced. 
The Pecond reason for the poor beginning was the exclusion of 
147 . Personal corresspondence (taped) from David H. Moore, Djakarta, 
Indonesia, to the author, February 25, 1972. 
148Ibid. 
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national participation. One of the deep rooted concepts in Alliance 
philosophy of missions is that of a totally indigenous church. This 
concept is the foundation upon which a successful extension education 
program must be built. 
Committee formed. Eventually the Alliance set up an extension 
education committee, comprised of three missionary members and tl~ee na-
tional workers from the Kingmi church of East Kalimantan. This commit-
tee, chaired by David Moore, is answerable to the Kingmi conference and 
to the mission field conference, as well as to the mission executive 
committee. In other words, the mission members are responsible to the 
mission field conference and executive committee, and the Indonesian 
members are answerable to the Kingmi conference and to the Kingmi educa-
tion committee. The committee made constructive steps to begin. 
Extension Education. 
Need clarified. Tb begin with, a clearer picture of the need for 
Extension Education was presented. According to Mr. Moore, some alter-
native for training workers was needed. 
On the island of Alor we have some forty pastors, three 
ordained,. and only one, perhaps two, Bible School graduates. 
These men have an educational background of perhaps third 
grade. Now there is no way we can train these men. They 
can't come to one of ot~ resident schools. None of these men 
in Alore could leave their work. They wouldn't even qualif!49 for a resident school. Their educational level is too low. 
In West Kalimantan the same problem exists, but in a slightly 
different form. Mr. Moore related this problem: 
Most of the workers are Bible school graduates, but they 
attended Bible school when the school was on a very low academic 
level, because at that time only third grade graduates were 
entering, if that. So the type of school that was carried on 
was the spoon feeding kind. Now we have young people growjng 
up who are graduating from junior and senior high schools, and 
there is developing an educational gap. The communication gap 
is becoming quite serious in West Kalimantan. Most of the 
pastors are just not prepared to minister affectively in the 
new age that ii58oming into being, and_so we need some new way to train them. 
The resident schools are not supplying the needed workers. The 
Alliance operates three residence schools in Indonesia. Jaffray School 
of Theology, located at Makasar on the island of Sulawesi, is the main 
one. Immanuol Bible School and Long Bia are located far interior in 
West and East Kalimantan respectively. Concerning these schools, Mr. 
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Moore said, "If we took the total number of graduates of all the resident 
schools, we still could not begin to supply the needs that exist in the 
church for workers. 11151 
Tb further aggravate the problem of a worker shortage are large 
people movements, especially in East and West Kalimantan. ~1e work in 
these areas began out of people's novements years back, and today the 
same thing is happening again. Where large groups are suddenly converted, 
it is almost impossible to send in the trained people necessary to lead 
them to a proper knowledge of Scriptural truth. Daivd Moore remarked, 
"Practically all our regions at this time are on our back to get moving 
on Extension Education, and they are quite excited about having something 
. 152 going." 
150Ibid. 
15~id. 
152Ibid. 
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Establishing Extension Education 
Since Extension Education is very new in Indonesia, the value of 
this study will be to understand the immense task of properly establishing 
it under rathar difficult conditions. The need for Theological Education 
by Extension has been examined, and now it is interesting to see how it 
is presently working. Statistics are not a.vailable, since the program 
has not yet been in full operation. The careful planning and progress to 
date, however, offer valuable insights that suggest a successful program 
in the future. These details of planning shall now be considered, espe-
cially those concerning the organizational structure, preparation of 
textbooks~ and overall progress thus far. 
Administrative staff. The extension education committee earlier 
described oversees Extension Education for all of Indondesia. Under this 
committee is a two man staff, which administers the Extension Education 
program. The staff"consists of only two full-time members, one missionary, 
I David Moore, and one Kingmi member, Mr. Petrus Anggu. The responsibilities 
of this administrative staff are as follows: 
1. Work full-time on Extension Education 
2. Conduct seminars upon invitation by regions or districts, 
explaining Extension Education concepts to district pastors. 
3. In connection with resident schools and the regional Extension 
Education committees, plan a program suited to the peculiar conditions of 
the region. ~atters to be worked out inclu1e: 
a) Courses to be taught and their sequence 
b) Locations of Extension Education centers 
c) Time when courses are to be taught 
d) Training of regional personnel as teachers 
e) Financing of the program by that region 
4. Coordinate production of all Extension Education courses, in-
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eluding assigning new courses to writers, assisting writers in gathering 
and structuring materials, and overseeing test teaching of the new courses 
and revision if necessary. 
5. C7ersee the preparati~~ and distribution of mimeographed 
materials to resident schools or Extension Education instructors. 
6. Finally the staff must submit a written report annually to: 
a) The Kingmi Extension Education Cotrntission 
b) Each of the Kingmi executive co~~ittees 
c) The mission executive committee 
d) The mission field conference153 e) Each of the resident schools 
Finances. The staff will b·e financed through various means. The 
Alliance will pay all the expenses for the mission member, including his 
travel. The Kingmi member is to be supported by the program itself. Mr. 
Moore listed various sources of income within the Extension Education 
program itself. They include: 
1. A percentage derived from sales of materials produced by the 
committee. 
2. Honorariums paid to members of the staff for lectures, or 
teacher training seminars at the resident schools. 
3· Gtfts in the form either of money or food from the region 
or district where the staff conducts training classes (outside of the 
resident schools). 
4. Contributions from individual Kingmi churches, as they begin 
to realize thP. value of the Extension Education program.~54 
At present there is no income being derived from the program for the 
153Ibid. 
154Ibid. 
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support of the Kingmi member. Consequently, the mission has allowed 
some of the money budgeted for Extension Education to be used temporarily 
for his support and travel. 
Programmed Textbooks 
Probably the greatest task confronting the two man staff is the 
production of useful programmed textbooks. "Here we are really up against 
it," stated David Moore, "because the whole hang up of our program at this 
time is the lack of material. "l55 
Presently there are several other missions developing materials, 
as well as the Alliance. They are all cooperating in the task, sharing 
ideas and materials. It is anticipated that overlapping and duplication 
can be overcome as a result of a combined effort in this area. 
Prepared in Indonesian. As far as textbooks are concerned, the 
approach has been to work out materials in Indonesian. Materials prepared 
in Latin America have been found to be of little value outside the Spanish 
culture. Tb emphasize the importance of preparing special textbooks for 
Indonesia, David Moore quoted release number six from CAMEO. 
Since programmed instruction is a highly tuned form of 
instruction, in contrast for example to the ordinary textbooks 
which are more broad banned, a given program is especially 
unlikely to be as effective in the second culture as it was 
in the culture for which it was originally designed. 
The problem is far more complex than linguistic translation. 
Unlike regular printed materials, programmed instruction is 
structured to fit into the ways of thinking and cognitive styles 
of the learners. Thus a good program is highly culture specific, 
in that it is highly tuned to the way a person of a particular 
culture tends to think. 
Further, effective programs are carefully planned to pick 
up the particular previous experience and information typically 
known within the culture, as the points of reference of all new 
learning. If we are to en~ourage the development of effective 
uses of programmed instruction as one aspect of the development 
of Theological Education by Extension, mission societies must 
invest in training missionary educators and their national 
counterparts on every field, so that they can originate pro-
grammed instruction materials. Using translated programmed 
instruction from elsewhere will not be adequate. It will 
always require a certain amount of reprogramming. Usually 
complete reprogramming by trained local educators. 
Surely there is some value in examining programs that have 
originated elsewhere, but there is always the danger that an 
untrained per.son will adopt the program by linguistic translation 
without reprogrammL~g to fit the learners. Such procedures are 
costly and they also are the source of much disappointment with 
programmed instruction. 
CAMEO has taken the position that it will neither encourage 
nor discourage the exchange of programmed instruction from one 
country to another. But CAMEO is committed to the encour~ging 
of training, so that original and well adapted instruction may 
be made available throughout the world as competent personnel 
become available. There is no reliable short cut presently 
known.l56 
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Steps in Er~paration. Dave Moore gave the following steps in the 
preparation of a programmed textbook: 
1. A course is assigned to an individual or to a team. 
2. Four copies of the first draft are submitted to the Extension 
Education committee. Two are read by two members of the committee, and 
two are read by two resident school professors. 
3. The four copies are returned to the writers with impressions 
and suggestions for writers' revision. 
4. After the revision the course is stenciled for test teaching, 
where it is taught to several selected groups. 
5. The staff will then make any minor revisions needed, and 
then submit the course to the resident schuol for approval. 
6. If at this point major revision is needed, the course will be 
returned to the writer and then it must be test-taught again. 
l56cAMEO, Release Number Six, cited by David Moore. 
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7. Once the resident school has approved the course, it becomes 
an official course in the Extension Education program. 
8. Evaluations of the course from teachers and students will 
continue to te solicited and revisions mad~ when necessary. 
9. When the course is finally considered sufficiently ready from 
the standpoint of content and proven effectiveness, it will be submitted 
to Kalam Hidup Publishing House for publication.l57 
Progress slow. It should be quite evident why progress has not 
been rapid in the d~velopment of textbooks. Courses are being written 
and tested, among which are the following: Christian Education, Music 
Principles, Methods of Bible Study, and Hermeneutics. Considerable 
effort is being expended to complete not only a functional, but a quality 
curriculum. David Moore concluded, "So our materials problem is a very 
serious one."158 
Operational Procedures 
Preparation of textbooks is not the only phase of Theological 
Education by Extension in Indonesia. There are other procedures which 
must form the foundation of a quality program. The following procedures 
are either presently in operation, or will be implemented at the proper 
time: (1) Pastors seminars in various regions, (2) follow-up visit to 
an interested region for the purpose of planning the future, (3) special 
training meetings to train appointed teachers, and (4) actual establish-
ment of Extension Education centers.l59 
l57Moore, op. cit., (tape) 
158Ibid. 
159Ibid. 
Pastors seminars. The pastors seminar is the beginning point 
for further progress in any region or district. Any region may have a 
seminar, but an invitation must be extended by that region before the 
staff will come. The purpose of the seminc:U" is to allow pa.stol.J ·the 
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opportunity to understand "Extension Education concepts ~~d approach, as 
well as to discuss peculiar problems of application in that particular 
area. n
160 Several of these seminars have been conducted. During the 
summer of 1971 a very effective seminar was held in West Kalimantan, 
with about sixty men in attendance. 
Each of the seminars attempts to cover a wide spectrum of infor-
mation, dealing with such subjects as the nature and function of the 
church, the gifts of the Spirit, concepts and philosophical basis of 
Extension Education, the experiment in Guatemala, methods and adaptations 
of the Extension Education program, as well as special emphasis on the 
problems of developing the program in that particular region. Several 
hours are then devoted entirely to questions. With a ~borough briefing 
of the entire program, the pastors are then in a better position to appre-
ciate its value for themselves and others in their churches. 
Visit bl extension staff. The next procedure is a follow-up visit 
by the extension committee staff to begin structuring an actual blueprint 
of operation, in order that a program can be carried out in a region. 
Some of the matters to be settled at this ·time include: 
1. Pest locations for extension c~nters. 
2. Means for supporting students by the local church, should a 
session last for three or four weeks straight rather than the usual one 
week session. 
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3. Costs for the courses, which are usually tiniform throughout 
a region. 
4. How payment will be made - rubber, rice, cash, etc. 
5. Lntrance requirements for the ~enters. 
6. How registration will be handled. 
7• Maximum number of students allowed in order to maintain 
teaching efficiency. 
8. Appointment of possible teachers to receive special training. 
9. Ways in which a resource library will be built and maintained 
161 
at each center. 
A number of other equally important items are discussed during this visit 
by the extension staff. 
Teacher training. The third procedure before actual teaching can 
begin is the training of the appointe'd teachers by members of the staff. 
It is recommended that at least two teachers from the sponsoring resident 
school take this training also, so that they will be prepared to teach the 
course in the resident school as a part of the ctirriculum. David Moore 
said, "W'e are insisting that the staff train the teachers and take the 
. 162 
responsibility for that training in order to insure quality." After 
the teachers prove themselves and gain more experience, the training 
sessions will be phased out. 
Extension center begins. Finally, after preparations are complete, 
the extension center will begin operation. Textbooks will have been care-
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fully prepared, tested, and made available. Teachers will be trained in 
the use of these texts, so that they will be effective tools of learning. 
The resident school will have on file those students enrolled for the 
courde, and then instruction will begin. 
As each student progresses through the program, the resident 
school will include in his file copies of his testa and courses completed. 
The school will supervise all aspects of the program, since in reality 
the extension center is an extension of the resident school. It is the 
responsibility of the resident school to accredit the courses and confer 
any degrees upon the students. Initially it is the responsibility of the 
staff to train the teachers, but after that the school must assume respon-
sibility just as an academic dean or department in a university is respon-
sible for teaching performance. This again is all part of the basic plan 
to make the entire program a function. and responsibility of the national 
church and its educational institutions. 
Areas of Special Concern 
The program of Extension Education in Indonesia is guided by 
several important philosophies. It is felt that Indonesians, who are 
capable of turning out programmed courses, should be developed. Another 
important emphasis that teachers in the program be will trained for this 
different approach to learning. Finally, the program must be supported 
by the national church, both in terms of personnel and fin~~ces. 163 
Indigenous programming. One of the most important keys to lasting 
success is good programmed textbooks. According to David Moore, "It's one 
thing to work out a program in English; it.' s 'another thing to get a good 
program in Indonesian.11164 Programming workshops are being set up in 
, 
Indonesian. The national member of the staff, Mr. Angu, is integrally 
involved at this point, iq'order to aid in the language deficien.cies of 
othc:-s who ar 3 worki.."lg on the program. The courses, to be most u.seful, 
must be written from the cultural and linguistic reference known to.the 
Indonesian. 
Because of a limited facility with the language and a problem of 
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evaluating what is produced in Indonesian, a team approach is recommended. 
Mr. Moore stated, "You can have those who are very good in Indonesian and 
can evaluate the program from the language standpoint.n165 As Mr. Moore 
sees it, "a team approach is the only thin~ that is going to work. 11166 
Trained teachers. Another point that is considered of great 
importance for a successful program is well trained teachers. Mr. J.1oore 
anticipated the possible problem of getting started and not having ade-
quate control as far as quality is concered. Because of great distances 
to travel, guarding the quality of teachers will be especially difficult. 
For this reason it is being insisted that all teachers be trained by the 
staff. 
In order to prepare the teachers, tra~ing sessions of three to 
four weeks are planned, where from morning to night the teachers are in-
volved in concentrated preparation. Test teaching would be done on special 
groupe, pedagogical problems would be discussed, ru1d difficult areas of the 
material would be explained. Learning how to involve students, and espe-
164Ibid. 
165Ibid. 
166Ibid. 
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cially being able to evaluate student responses is stressed during these 
sessions. Mr. Moore said: 
If a teacher in a region follows several of these training 
sessions, we hope then he'll be able to carry on, on his own, 
+ake a co~~se from scratch, know how to tegQh it, and be able 
to evaluate his own teaching performance.l r 
Church participation. Finally, an item which is very necessary 
in the entire program is the support of the local church. Each region is 
to work out the financing of its own Extension Education program. It is 
not intended that this program be the project of the mission. Rather, it 
must belong to the national churches, so the program can become self-per-
petuating. Pastors from the extension centers can go back and teach the 
material to their church members, whether or not for credit. In this way, 
according to David Moore, "We' 11 be achieving one of our important goals 
of training all the people, that is, training the whole church for the 
work of the ministry. n168 
Conclusion. Indonesia is a land of unusual opportunity. The 
response is great, and the needs are many, creating a tremendous challenge 
for preaching and teaching the Gospel. Extension Education is only one 
of the means in meeting the challenges in Indonesia, but with good planning 
and a conscience dependence on the Holy Spirit, it can be most effective. 
167Ibid. 
168Ibid. 
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OTHER ALLIANCE FIELDS 
After looking at Colombia and Indonesia, the question arises, "Is 
Theological Education by Extension needed in other Alliance mission fields?" 
Practically every month the Alliance Witness or Foreign Field Flashes 
carries some mention of the lack of trained leadership, and new inquiries 
into Extension Education. A brief overview of some of the Alliance fields 
will follow. 
Africa 
In Ami Shareski's speech to the Bouake Conference in 1971, he 
stated that ~xtension Education was needed .in Africa for the following 
reasons: (1) new churches without pastors, (2) many workers without 
training, and (3) the rate of church growth. 169 He related some statis-
tics from David Barrett on the expans~on of Christianity in Africa. "Sta-
tistics for the 1965-1970 period show that Protestants have increased from 
21,500,000 in 1965 to about twenty-nine million in 1970.11170 George Klein 
also quoted Mr. Barrett as saying, "By 2,000 if existing trends continue, 
Africa will be the home of about 350 million Christians - the largest 
Christian community on any continent in the world. n171. 
Ami Shareski commented on the growth rate: 
The growth rate presents the church in Africa with some 
staggering problems - the greatest of these is a trained leader-
ship that will be capable of leading these people into a true 
experience of the new birth, building them up in the faith.l72 
169shar k. . 4 es ~, op. c~t., P• • 
l?ODavid Barrett, "The Expansion of Christianity in Africa," 
cited by Arni Shareski, Report to the Bouake Conference. 
17~avid Barrett, cited by George C. Klein, "West Africa: Optimistic 
Land," The Alliance Witness, CVII (March 15, 1972), 7. 
172
shareski, op. cit•, p. 5. 
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Mr. Klein reported the great turning to the Lord in the Republic of Zaire 
and other countries. He said: 
There is a cry throughout Africa for fundamental, degree-
granting theological schools. In the six nations where the 
~hristian and Missionary Alliance has ~lanted churches there 
have come continual requests for such assistance.l73 
Perhaps Theological Education by Extension is part of the solution for 
training leaders "in Africa. 
Ecuador 
Ecuador is presently using Extension Education to some degree. 
Cecil Smith, the director of Extension Education in Ecuador, summed up 
the work in his 1971 report to the Ecuador.conference. 
The ministries of the Extension Seminary were broadened a 
bit this year. Centers were conducted in Guayaquil, Machala, 
La Libertad, Atahualpa, Bramadora (Manabi) and Loja. We had 
much larger participation of teachers, for both pastors and 
students as well as teachers helped in this program. 
Sons seventy to eighty students have studied by extension 
or are in the process of finishing this year's studies. There 
still remains much to do in this work, bo4h in the area of new 
materials and in the general direction.l7 
South Viet Nam 
Viet Nam is another needy area with sTea t opportunities. In 
September 1970, a CAMEO Workshop was held with.eighty missionaries and 
national delegates in attendance. The workshop recommended the appli-
cation of Theological Education by Extension principles. In December 
1970, a committee was established to implement this pr0gram. Spencer 
Sutherland had this to say, "Perhaps the grl'latest opportunity for theo-
173cecil Smith, "How the Missionaries Reported It," The Alliance 
Witness, CVII (March 15, 1972), 17. 
l74George c. Klein, "We~t Africa: Optimistic Land," The Alliance 
Witness, CVII (March 15, 1972), 7. 
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logical training that lies before the school and church is that of Exten-
sion Education for pastors and others."l75· 
A March 1972 report said that there are hopes that a full-scale 
Extension Seminary in South Viet Nam will begin in September. The Mission 
Chairman said, "This added training program could see many more laborers 
equipped for evangelism and church planting in Viet Nam. 11176 
Philippines 
Mr. Berg related the problem of training in the Philippines. He 
said that more than half of all Alliance congregations in the Philippines 
are converts from the pagan minority tribe. The gospel spread rapidly 
and new believers were numerous. "The conservation and development of 
this infant church presented formidable problems, ho'trever," stated Mr. 
Berg. 177 Lack of trained leaders left many church groups shepherdless, 
and instruction was limited to an occasional visit from a pastor or 
missionary. The result has been that many congregations moved backward 
and fell prey to false teachers. 178 
Mr. Berg further stated the problem: 
By virtue of cost and academic requirements, both Ebenezer 
Bible College and Mt. Apo Bible Institute are clo~ed to an over-
whelming majority of the Christian young people from the min-
ority tribes.l79 
As a result a tribal school was started to train pastors in their environ-
ment and on an academic and economic level suited to them. These are the 
l75spencer T. Sutherland, '~ible Training in Viet Nam Is Gojng 
Ahead,u The Alliance Witness, CV (December 9, 1970), 17. 
176T. H. Stebbins, "Viet Nam Gears for Theological Education by 
Extension," The Alliance Witness, CVII (~rch 29, 1972), 13. 
177
william 1. Berg, '~uilding the Church," The Alliance Witness, 
CV (July 22, 1970), 15 •. 
178Ibid. 179Ibid·. 
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very goals of Theological Education by Extension. Perhaps this program 
could be used in the Philippines. 
Middle East 
Reports from the Middle East indicate that Extension Education 
is making a beginning there as well. In Lebanon the Alliance has a 
limited program iD. the making. According to Norman Allison, who directs 
the program, "Of the twenty young men now enrolled in the new extension 
Bible school in Lebanon, all want more classes and two have requested a 
resident Bible college. 11180 Mr. Allison feels both schools are a "vital 
need in the Arab world."lBl 
Conclusion 
Throughout many Alliance fields, the reports are the same. Many 
are being added to the church. There.are not enough trained pastors to 
lead the new converts. Ami Shareski's statement to the Africa conference 
is applicable to every field. He said, 
The time has come when we must be willing to break with 
tradition in order to develop methods that, tinder the leader-
ship of the Holy Spirit, will enable us to train th~ large num-
ber of skilled workers needed for the Lord's work. 102 
Theological Education by Extension is one method that could be used effect-
ively on Alliance mission fields. 
180Norman Allison, "Twenty Enrolled in Extension Bible School," 
The Alliance Witness, CVI (December 22, 1971)., 13. 
181Ibid. 
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Chapter 5 
S~·UURY AND CONCLUSION 
Chapter 5 
SUMMARY 
In this study the researcher has examined Theological Education 
by Extension. Since the lack of trained pastors is a common, critical 
problem, especially overseas, a new approach must be studied. With 
this in mind, Chapter 2 studies what is meant by Theological Education 
by Extension. 
In this section, the philosophy and principles of Extension 
Education were studied. The importance of starting with the man God 
has already gifted and called was emphasized. Three additional princi-
ples summarize the thrust of this chapter; (1) extension, not cultural 
extraction, (2) multilevel and multicultural teaching, and (3) mid-
service rather than pre-service training. It was also established that 
Theological Education by Extension is not another correspondence course. 
It is a serious, accredited, intellectually demanding method of theo-
logical training. 
Chapter 3, 11 The Mechanics of Extension·Education," answered such 
questions as, What does the Extension Seminary do? What is the plan and 
purpose of Extension Centers? What are programmed textbooks? The basic 
plan, as revealed in this chapter, was: (1) daily life experiences of 
the student i~ his community, (2) weekly ~eatings at the extension cen-
ters, and (3) use of programmed textbooks for self-study. The specific 
importance of each element was stressed. 
In chapter 4 a study was made of how Extension Education is'being 
used by the Christian and Missionary Alliance, particularly in Colombia 
and Indonesia. Colombia was chosen because Extension Education has been 
func-+,ioning l·:mger in Latin America than ar.ywhere in the world. Indones:.a 
was examined in order to see the detailed planning involved in adapt_ing 
the program to varying situations. An overview of Extension Education in 
other Alliance fields was given to emphasize the world-wide need of this 
new dimension in education. 
CONCLUSION 
In view of the remarkable response to the Gospel in so many areas 
of the world, a~d the many needs being created for trained leadership, it 
is the conclusion of this researcher that .Theological Education by Exten-
sion merits considerable attention as a meap~ of alleviating this need. 
This is a time of,great transition in theological education. Extension 
Education is a pedogagical innovation best adapted to the needs of today 
which are evangelism and trained leadership for the new converts. 
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